D HHE R ORI T B X & 73 Hi

W i

<E #H>

AWFZETId, EHio BAMETIROHEIIOVT, AL o THLNITHZ EZHME L
7oo VREE - AGEXRRAIT A HAM O HAEIIR L . FEER, BRSO, U5 —U XV b vz b
YA V7, DHNHCROTERE & OMBIREE TG & Lz, MEICK > T Git60nwfse (4
VTN A ZDOLEFNE32057TN) #E L7z, BEMEIERE OMBREE e Lz L 2 A, F3E
W & AZESVCIEOBI AR S iz HEM LB, =07 —I XA M YoV E—A V7 D
RO RIZOWTIE, WTFRL TP REOEOMBEI VRSN, T2, AfNLEK ST T
Y=V RX Y MOV TIE, NREBEOFEMNMEIT E, AR IE E OM B TR 5 72 DR OKE

Kb L, MoK L ERIZOVW T L.

F—T— K AR, BRSO, X 50

1. REEEBH

1-1. BEMIZECR

HMORERLIE, BE - Ao 8
M EEL G2 5. BIVSHEED X
I BEBRETV. EDXIHNICRELENT S
PICE o Ty B - ARED TR T B
FREBO R ELEST2DDITR D, HAOLR
BRoXHEERZ AME L LT, BHEMIE
(autonomy support: Deci & Ryan, 1987) 23 %,
Reeve (2016) 1%, Wi - AfEA b D HEEME O/
KA /2T &) RBE BTN & OBRE I
LI ETHHMORANHAMLETH
LLTWwb, oo HEMEXEICIE OR
- ORI D, QNN EIEO T O
P (LR 20250, DFRIARCR) 1213726 & A
F5, @ERTLZBICHEBSTET S, @R

FNREEHH F 5

o AEOBEN R EE RO L, GOfRHy T
TWEEERHEN WA, @©FEEmFED, 06
DO T2 E ST 5 (Reeve, 2016 ;
Vansteenkiste, Aelterman, De Muynck, Haerens,
Patall, & Reeve, 2018) .

AN SRITEE ST A AV EREND
ZEbHDH, AHEUZBENZIHESOT A S A
)V (autonomy-supportive motivating style) i&. '@
B AEOBIRIC S, SO R EET
BT LICEoT, FHICEHROT L) ETHK
BDAIANTH D, —/ Ty TORNMICIE,
FEM I 2B RS 4 VDD B B %
BEE-O1F X ¥ £ )L (controlling motivating style)
F HHISER LTV REYICEZ72Y, AT
L7220 T5 L) IEE - AFEICHRVS XD
BABEDAIANTH D, TD2DDAF A

_31_



Vid, —REbomfme LTSI EHNT
& %' (Deci, Schwartz, Sheinman, & Ryan, 1981 ;
Reeve, 2009)

HEM R —RHH & o 28T 2 7 4 L
DOFEFIIE, HAOE FOFE0E: & g
95 EMNTE S, Deci & Ryan (1987) 12, H
B SRl ORI & EADFMY 7 R
HEMNAWLRZRZ L LD TELELTY
%o HIHOMADI R IR L, 7B DR
AR T LA 2 RGN TH .
e, BN, FRAliZe & ORI TEEY
T2, INHIEFVWTNLFEZOHHEOITIR
ByLIEPHLPIIEINTELERNTH S
(Deci & Ryan, 1985) . #%3& O xt A SCIRAY A HE
PESIR 2 BIBED I 2 & 4 WITHINT B &£ 2
S5Nb, FH (2007) &, b0 IFIC
T L ERZHAZHHIC B W TIRE L L L
THHT2HERIC, BEBOFEL Lo
WX EHLHE LTS, Thbb, FEHED
BRI S, FHEAGORIRSL A EZ
9 L3 5EE LORBERFEOVAENIGETH
HEWZ D,

1-2. BEMZEOAE

PO BAE SRR 2 2 B 72012,
EREER 722 Th T &7, KRELH
JAE. B HCRFEIL L > THS O A
TROBREIZOWTHETLb 0L, B - £
PEASRRAN L 72 25l o B A S HR O B RE % 01755
5HDNDH 5. Decietal (1981) 1&. Hhlid H
ARl OBt E HCFE T A REL
L . Problems in Schools Questionnaire (PSQ)
ZUE LTS, ZOREE, HHHEEIC X
HL5DOTHY., FRTELLIEHE - EFEORE
REER->TIhw, BEPICHEDEEXI R
V. ZE) ISR LT ED X IHIBT 20 %
TFEEELZDDOTH S, FHmIIH LT, [JE
A AAE SR ks ][RR BA SR
b In S R R e il 1 Ze s s |y [ 36 & 12 e il
R RIe] D4209RE N, ZRENIZDONVT
THETHY I ZFHFETLHDTHL, VWD
POYHOME 2GR L, 4~ OH o |
BXE—milloBmurEhshs, REOR

BHIZOWTIE, BOMRETHRIESINRTED
(Reeve, Bolt, & Cai, 1999), W\ 29D T
ffiff T 5 (Cai, Reeve, & Robinson, 2002 ;
Chua, Wong, & Koestner, 2014 ; d’Ailly, 2003 ;
Reeve, 1998) H A TIX. BT - Ll - KK
(1997) A% [ kAP MK & L-CHERM %
ERLL TWh,

PSQIZ & o Tl & 7z BN SZ B —HE il
OFBMPEE, EBEORRETHICH KI5,
Reeve etal. (1999) (&, #EEMGREOFA % xf
B L L2FEBREIT V. PSQIZ & % & & BUAT
B L OEERE LTS, EEBRTIX, FHE
ORI 2 A\ HIZ T 5 B5H & 38 L.
ZOBOT BB LT, ZO/RE, PSQDR
HOBEWIEE, FREOF 2 M2 E
FHEOLIWZ &AL NBERLTEHE»S
OEMICEZ L MEBNE L, FHRBAOHURTO
BENL otz —H T FHEZ 5 I
RIERIEID R ERNISHRGEERZ S
LH A hrodz, F7o. BEM (1997) X, b
FLEAEOFRERZBIZ L. BAMSEN Z2EN
xS OHME, BEOKFIINET LI L
%<, A—T TV R EMNZRTIEHCREA
WE Yy TERTEIEHREVPEZ N Ll L
TWwab,

oA E &, JBE - AEGESR
MU 7o AETE 2 WNET 5 HiEd H
bo Wz s LTk, W - BRI X 2 %
O HBMIFEDBAZ R > T 5 b DDI AT
HIIZE v, REMRRE L LTIE, Learning
Climate Questionnaire (LCQ: Williams & Deci,
1996) 23b 5. ZORIEIL, FEEIFHIZED
IBERPTBEORTIZOVWTIHFETLILOTH
D, MEBIRBESPARBRLEG 2 TNE]RTH
DOBERICISHEZEITI T NGl 0
PHEN T2 RTHA2SER S TY
b0 bediid, REMPELMTRITERLS
., TOREZEDITHEZFETLLDOTH-
7275, LABEDIGE C/INFRD & EAE D R -
HEREDEMZFFET 2 720ICHwWONS X9
\Z 7% - 72 (Hardre & Reeve, 2003 ; Tsai, Kunter,
Lidtke, Trautwein, & Ryan, 2008), iz &, v
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bl o HAMEIE ORI RN T 5 X & 58T

KOPOXEEHETCHANEXZEEZZ R R
JE (Skinner & Belmont, 1993) %, #Ho HHEN:L
%% 542 % N & (Children’s Perceptions of Parents
Scale: Grolnick, Ryan, & Deci, 1991) % ¥t/ i2$%
A L72RE (dAilly, 2003) 3H 5, HERIZBW
TH. #Hhio BRI WTRE - £
R B WET 2 REDER ST 5 (L,
2001 ; &M, 2009 ; R, 2014), Th5H5OR
JEIZ, WINL¥EEATH LW - S H
fioBHEEXEY CORERAMLTVE 0%
Wo TVBEMPILHEL TV 5,

HAM IR OWT, #EC X 2 HCHE L
W - AFEoRME, BRAe2MiHE#RZ TW
HUHEVEDSSH %o Skinner & Belmont (1993) 1.
SR T8 2 e 32 HEIIOWT,
& MEOWMHIGTE S, TOME. W
B I REOIFFICHEHBE LA bk
o7z d’Ailly (2003) 1. #Hli 2 PSQIZFERE
S, JREIIZH O BHMESHE O R & W E
S/, WHOFE L7z BAM IR ORAN
. FRIC K 2B LBNHBESIASNZ b O
D, FHHEEE O PSQ L€ DA% NAHBE & FLHT L
Lhrotze TNHDI ENE, HKAIAFHFET 5
FHME SR IE. 3 LD IR - AfENFRIL T
WEHELDEIIFELTIEEVWEWR B, 72721,
Reeve & Jang (2006) 23T - 7= B H51H T D#I%E
g T, [z < L [INEICERS
2T 5] % ED RN LTRSS VI
& FRBFHAEZ KL T,

1-3. BEMZEONR

HAEER ED & 9 BRRE D OITDOWn
Ty ZL O fTbNTE, T2 Tl #f
HHDOL S h 6, FHEER. HEST, =
FeT AU M, TV —A Y7, LHRCR
DTN TS %,

1-3-1. FEERK

Hhi o BAME SRR & - AfE o EE K
EDOBHEIZONVT, WL 2Dz fThbh
Tk, &M, BE - E-EFRAT
% ¥l o B &Y S $% 1&. Grade Point Average
(GPA) R ¥ TOF A Mk E Tl T 5 2
EAVA S T w b (Ng, Liu, & Wang, 2016 ;

Soenens & Vansteenkiste, 2005 ; Wong & Wiest, &
Cusick, 2002), 7272L. ZORFEIZNVLO9D
HRNENTLHEBENREOTH Y, HEWRE
FXLT L HRL v, 728 21E, Jang, Kim,
& Reeve (2012) 253 FIVA Y7 — IVODESER K5
WHERIC Do T o el D B 22T
. PO ToO BRI Rl 50
FHRDOTR R T Y =T A Y P EBEL,
ZNOORERMPFEEREHEL Tz, L
ML, HEMR, HEHREDICAETIER
L LOBDIIEFITNSWETH - 72,
1-3-2. EfED 1+

EARMESZIR & 3@k & OB % JH T 54
BELT, ST 2EETHIENTE S,
HEEMEZIROMEIE, &b ENENEIRED T
BT A ERZHET 2 R E L TEE
ENTREHEHD 1) (Deci & Ryan, 1987). FEBEIZ
W - AFEONFEIENFED T & DB S
NTWVb, W OO T, PSQIZ X % ¥l
O BHAM RO E S, FRE T & HRORETICE
F % REONFERBEIHED T & IE OB E R
ZEDIRENT WD (Deci, Nezlek, & Sheinman,
1981 Guay, Boggiano, & Vallerand, 2001), ¥ 7z,
A AR L 72 20 o HAE S D # o NI
ST ORI ZTUT L2 EBWHL2IISN
T\ 5 (Jang, Reeve, Ryan, & Kim, 2009)

H L2 B GR (self-determination theory: Ryan
& Deci, 2017) OFEFAD % HC. BEMLIE
IO L OBEIE X D ERNCHGE S hTn
%o HOIEMERO T HERO—D2ThH 5 HEE
Iyt & B (organismic integration theory) Tl
HAFEIENRED ) & B COvEME DR 2 S Ml 5L
LA WIEWEIFED T & D&\ 7212 e
ZREL TV S, AZEMEIREO T IE 2
B, PO ANGFEE, W (LR, AR
FIX S N5 FHFEEE, S 70 B 2 75
5720, HBHVIIME DS OB 13726 &
PIFIZE - THEHICWMY MO HED T TH 5,
B ANTEEL, HEREEAMHERELZD. A
R L & % KOG EN % B 2 KT 5
TeDIFEET RO TH S, F—ILFEE
. SE A Y 70 il il < BB & R
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L. BRI MBS Th 5o AW
PEEE, FE T 5 LT A F LR DS
MOIHEN KT BAAERLHCOR & FE % G S
. HOWTBREZAE L3I 3ICI) M)
WoUThH b5, T IS ONSENEIED
JIZmz T Fo72<KEHESTF 5 h Tk
BTHL2IHEOTVEEIN TV S,

NS OEED SISO WX, WENE
THWTEZORESHE I TS, 72721,
FFZEIC X > TEED T 2 LD LV THR ) A1
BoTwsd (M, 2012). 1l %~ OBk
BT D WIED B, BT o kAL
MEEWOHEDD L. BEOEE. KEHED
O TR RER N ZGH L 7GR maEmib
Ns, RFEMNLDDE LT, Relative Autonomy
Index (RAD) 75 0. Z OFEZBESTFOT
P RER RS B OGS O E & S5 % A
FFE2 LTI oOOANEREZRHET5250TH
%° (Grolnick & Ryan, 1987), % 72, WIERE)
o &AL o &5 & A IS
AR B AN LR O A5 &
A EE DTN E 725550 H 5 (Lens &
Vansteenkiste, 2008) .

BT AR E S S OBIEO T e &
DOPFIZOVT, £ OWRTHIT S TW
5o EMMIIE. BT B EEZRML T
W RE - AL NFEIENREO U R W (LY
FAEDSE < AHFEE R IEB O LT MRV 2 &
A XN T b (Hardre & Reeve, 2003 Taylor
& Ntoumanis, 2007). ¥ 72, B IR O FRA
. RAIR HEEWEIRO U L IEOME 2R 2
LB R EN T A (Roth, Assor, Kanat-Maymon,
& Kaplan, 2007 ; Vansteenkiste, Sierens, Goossens,
Soenens, Dochy, Mouratidis, Aelterman, Haerens, &
Beyers, 2012)c 25 DRFIED 5. o
PESHR S, BEN BT 20 LT
LT EEZLNS,

1-3-3. I =TI X2k

RO & ERIC. FEHEOERN IR
EBrigzsoMarl Ty r—Y X b
(engagement) 23H %, TV 7 —I X ¥ M,
BHEVEEEES L TRBIYICES L Tw

LIREZRTLDOTH S (Reeve, 2012), T ¥
=Y Ay MCE TREMmAEE ShTB
0. ATENA. EE)E. AN O EhERICEBLT
BILU =Y Ay MREOFEAH 5 (Skinner,
Kinderman, Connell, & Wellborn, 2009). 2% .
FREIEH L TH D FEBEONIM TILRRAY
IERADAT DI, FENEIITT B EE s A
LCwWaREEZZ V=YX PELTHZA
DThHbo COFTHHZ L F—T 22 MR
MM Y= X 7 FOR#»S. Blims
Frf k., RANHTEOMEH b r—
AVPERMTEIDEEZLIENTES
(Vasquez, Patall, Fong, Corrigan, & Pine, 2016) o

WA, Ty X5 =V A b0 4DHOMIE
LT =V 2y TA I =R
> I (agentic engagement) 28I S N Tw %
(Reeve, 2013) 0 T—V 2 v F A v IV —Y
AV ME FEEERFE AE I L TR
WCHLY e 2 2 ATIZ Ty HEDPZTI A 55
REARBEFELHOHEL T DTH S,
7ol Z X HENCH L THRORRRERZ (&
2720, BIRE D o TV 53 2 Bk 2 E )
FTERENP L=V 2V TA Y I IV T—=V R
MIH72%,

WO BEEETIRE, o=V A PO
NS 5 2 LA SN T, Jang et
al. (2012) &, #fil o A HE S PR 0 FBANE AR
BOEKNGEZ Y =YX b2 TFTHE
ROl TWwW5b, 72, Greene, Miller,
Crowson, Duke, & Akey (2004) 1%, #khlio {H:
PSR AVERED B ORI & A L CRBAI W
OFEHZMRT I E2HMBE LTV 5D,

1-3-4. Y4 IVE—q1>F

BH - RO T EZ 59 2Ty ik
REEOUT L Vo 2 FEMTOWRIET TR
LV FRTORERCFREI G EY 2 v E— 4
YT AMED EETH L, Ko HAME
TR, TV — A U ERTIRE L R
3 5%, Ferguson, Kasser, & Jahng (2011) i¥. 7~
<=7, BE., 7 A) I EREOAMEE SR
LAy Hio B ERS &5
75 A i L & & PR O R O T & B
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bl o HAMEIE ORI RN T 5 X & 58T

WYL EEME LTS, MlIcd, HE®
1% (Chirkov & Ryan, 2001) *#19) 2 DL E (To,
Helwig, & Yang, 2017). /S— > 7 %7 h Ok &
(Shih, 2015) & ORI B BH S NIZENT W5,

PRI T 502 W2 5% BN LR
128 LT B¥ELOMEIRFSINTY
b0 BEOEFERIZEIMALZERIDHNE2
B ZOHRPTEOH DY Fid—E DR
# )3 % & © (Hymel, Comfort, Schonert-Reichl,
& McDougall, 1996) . Vallerand, Fortier, & Guay
(1997) P mh e & LzfEkTld, 5
BAICBWTHEE L TWw B AL B L 224k
Tid. ZNLIHT O THBA 5 o B %
AL TV RREEINESTEBY, BELLA
eI BAME R ORBAIDME D 5 720 T2 vl
DDDOWFE T, bl & O HAMES IR H A
LEEOT A LT BEOBREZIWHT 5
ZEHRENTV S (Alivernini & Lucidi, 2011 ;
Hardre & Reeve, 2003) .
1-3-5. DEMTCKORTE

HOREHER T, RENERSFEHZO
PEOTFR T 2V — A U TIHET B A
H=ALE LT RN LEMHRK (basic
psychological needs) ® £ &£ # g L T %
(Ryan & Deci, 2017)o ADSIEARWIZ H D0 B
ek e LT, HEENORCR, fFiEE~ND
R, BIREANORKD 3O HE S LT W
%o AR, BHOTEICH T2 LFD
JEH TH Y (deCharms, 1968). H H: M~ DRk
iz, BHOTEEBESPE L, T8O
THNVEVIHRTH 5, ARgIE, *
SIERBEE BRI EAER T 5 248 L
(White, 1959). A REE~DOBCRIE, B2 2 iF
BFEBELTERIZEDIZVEVIHKRTD S,
BIERIE L, M & DB LD %D RATE
DKL TH Y (Baumeister & Leary, 1995 ; Ryan
& Powelson, 1991), PBAARME~OBRKRIE, BH
EHIThVERERETVEVIRRTDH
bo FHPBHIZBWT, IS ORI LRL
ENBZ LT W - AGEIEEBIICIEE IS
WY LA TEDEEN TS (Nimiec &
Ryan, 2009) o

FLAFFZEIZ B\ Ty kil B SRR 50 B
RO EZ AL CEED TR 2 V¥ —
A 7EHETLIERHLNMTEINTWY
% (Jang et al., 2009 : Ntoumanis, 2005 ; Sheldon,
Abad, & Omoile, 2009) . #hili D F A SCHE ) 72
b0k, Wi - Ao Ao R RS
2T K AR AR OB D T
(Reeve, 2016) . HAMESIE 222 D IZ K 5
T HOFERIIWMYMAZE I BEE LB,
ZORNPCTHHORNZHE TSI LT, Ak
BRI 2 ENDBDTH D, T2 HEME
THEIFBE L VHOTZT TR AR
HHEAEH OB ) 22 5b0THH 5. BH
DRI b ) % LT L5t
LC, W - AR ROPBE S KL, Bk
THEDORCK 7= SNEDTH 5,

1-4. BEMZEODRICET 2 HEMN 451

Do XHic, #hfio Bk, B -
HEOSFSEFRMMEBEET L I EAVREN
TWhe 72, WL O DOHEWIIIZE (Alivernini
& Lucidi, 2011 ; Jang et al., 2012) %> H A7 3%
W% B T AWFSE (Reeve, Jang, Carrell,
Jeon, & Barch, 2004) DAERZEEFE 2 5 &, Hlif
OEHAEMEIARIIRE - AEOFEL T 2 Ve —
A 7RI VDD YFTHEENR D, FHE
W SEIREOT, FRGEIS 2 & TR T
WCHEEZLLRLIDDOEEZ LN,

HEMLBEOMREZBM T L) 2T, Zh
FTOMEARERET 5 EDPLETH S,
Stroet, Opdenakker, & Minnaert (2013) 1. %I
DIEDPFBRHEOGES Ty =D AV b
WKERIFTRRICOVWTR#HZ LY 2 —%1T> T
Whe TOmLTIE, FHEMATIN A NS L L7
FFFEIZ DT, HHEMEECE. i, S L vo
TR — MO AR =T A b
BT A2 RIZTTRHIRE ML L
a—LTwh, LE2—DfEE. FI74
TLE2—=ThHodbOD, I L DNk
ERRTRRAEEATRENT VWS, LE2—D
MiE LT, B EfEo#SKROITR
VE—VAY N EEDDLIE, TR
T5HEN TP BEECTH DL I EHIREREINT
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W5, Stroetetal. (2013) O L ¥ 2 —ix, BHEME
RO ZHEINCEREST 2 ) 2 THRIDD
DTHb, ZO—FT, (1) HFFEMEH DA
ERMRELLTWD, (2) REOBEL B
JEZ U=V AV MIRELTWS, (3)
BRISHAE SN Th R, L) BTR)S
H5bo

Lo 3 >HORALIZH LT, X750
479 2 E THRESE ORI OV THE
WO —EDRBEHRL I ENTE S,
Vasquez et al. (2016) (&, Wifio 5 O HEME R
DRI DWT X Z 532 IV THE L Tw
%o TOMXTIE. WHoOHEEIRE WD
PORRIEEE L OMBRBEZIEL. 255
B & o TRHABREEZHREL TWd, 20
R, FEEE & OTHHBIR B O HE E A 12,
HA BT & O B BRI D HE 2 A 23 .20,
DB MERE & o REAH BI AR B 0 4 52 il .36, 11
I N & O BEAHBAAR L D HE 2 i 23 .20,
IYHF =YX ORI E M
A16TH o727 WIS, Hhilio HHEME RIS
DWThH, TORREHRET L IHREL LT
I 22 EEEHRTDH D,

1-5. AHEDEK
ARWFFETIE. Ao BAESAE ORI RITO W
T AZHMIC L o THE T 5. BIEDE S
& Stroet et al. (2013) DHIEA 5. W3 - £EfED
AU AN IRICENEH TH, B E
LCld, NEAEDPLERE T TOFERER
WE - AEfE SR E LRICRET 5. H
A hE & B LA S S & L Cid, Stroet et
al. (2013) % Vasquez et al. (2016) #Z&#12. %
EERN, RO, o5 —=Y X b, T
Y—oa 7, LHBHCROFRITERT 5, A
FOMIC Lo CHIREZHEETHZ LT, B
WO ESRED L 9 M & ORE K 5
DONPEEHT LI EZAEOHN ET 5,

2. Aik
2-1. XBORER
AWFFETid, WH - AGEDEEE L 2Bl o
HAME R & KR & O M BIRE & 55 hT 5 4

L L7 94 Y7 — % ~X— ZEducation
Resources Information Center (ERIC) % H \» T,
19874E 7> 5201 74E F TO k2 Mk L7z, 1987
4F 13 Deci & Ryan (1987) 2SHEE X OM &%
RIS LML EANLETH S, EEOT
f & §w % xF 4212, [autonomy support ] @ 3 —
J—FEHWTHREL, 29325t v b L7z,
by hLAXRIZOWTERYEZF v 7 L
¥ 72, Google Scholar T % [autonomy support | %
[ self-determination theory | @ ¥ — 7 — F & H\»
TH# L. ERIC TOMRIZI N 72 3CHRA 2
PrF v L7z, 5613, B SHRICET
LWL OMDLE 22— (Reeve, 2016 ; Stroet
etal, 2013) OFIHAXEAE F = v 7 L7z, FBX
B2 DWW T, CiNii & IV TR 247 5 7225,
DT O ICFE YT 5 CHkidA SNk
o7z,
2-2. EIRMEEIE & SR OAER

BFIZe v b LRI W T, ROk
HME G2 L2 O SROGHRRE Lz,
BRI IE, () #fio BAEE RSO W T
B - AEFEELTWD, (b) NEKDSE
WETORE - EEPHEL TS, (c) FEh
HETOMADZENT VARV, (d) B
P L FEFER. WO, =T X0k,
v VE—A Y7 DEBFCROT L OV
P OMBREIHE SN TwD, (o) BHIELE
] O AH BT T 7 < B FUH o AH B AR s
WMEEINTVE, THoloo ITNSOWEMIE
R 72T s o, HBERE. F7Es%E
i S N E - M, NREOFRERE & A D
L < IZ4Elh. v I A X, A SE O
ERED afff. WMABREO N 7T, Za—
TA Y7 Lz MBREIZOWT, [ UBEEI
DOWT 2 OL EOMBRESHmE SN T2,
FiE ZOVPYiEEa—T 1 Y7 L7z e,
THH B OMHBR S SN TV 25461 %
SEEKT H2EHE T X TOMBARKDTHEZ
a—7 4 Y7 L7z

VL oMigk & PSRRI S L 72 I &k

v BRM60DHFZE % AL L7z (Table 1), H >
TN A ZDOEFHE32057T AN TH - 720 RIS
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bl o HAMEIE ORI RN T 5 X & 58T

Table 1 X 2BHICEDEHEDNY X b

IV — wxbE— LB

BE FRER BRSO TRX R 17 Rofr

Barkoukis & Hagger (2003)
Barkoukis et al. (2010)

Carreira et al. (2013)

Chirkov & Ryan (2001) # > 71
Chirkov & Ryan (2001) H > 7L 2
d"Ailly (2003)

Diseth & Samdal (2014) %> 7L 1
Diseth & Samdal (2014) ¥ > 7 )V 2
Ferguson etal. (2011) ¥ > 7L 1
Ferguson etal. (2011) ¥ > 7V 2
Ferguson etal. (2011) ¥ > 7L 3
Froiland et al. (2016)

Gilletetal. (2012)

Greene et al. (2004)

Guay & Vallerand (1997) #F%E 1
Guay & Vallerand (1997) f3E 2
Hagger et al. (2005) ¥ > 7V 1
Hagger et al. (2005) # > 7L 2
Hagger et al. (2005) > 7L 3
Hagger et al. (2005) + > 7L 4
Hagger et al. (2003)

Hardre & Reeve (2003)

Jang et al. (2009) %% 2

Jang et al. (2009) #iff%% 3

Jungert & Koestner (2015)

Kiefer et al. (2015)

Lodewyk & Pybus (2013)

Martinek et al. (2016)

Ng et al. (2016)

Ntoumanis (2005)

Ommundsen & Kvalo (2007)

Pitzer & Skinner (2017)

Reeve (2013) #f%t 3 O
Roth et al. (2007)

Sheldon et al. (2009)

Shen et al. (2009) O
Shen et al. (2015)

Shih (2008)

Shih (2009)

Shih (2013)

Shih (2015)

Sierens et al. (2009)

Skinner & Belmont (1993)

Soenens & Vansteenkiste (2005) % 1
Soenens & Vansteenkiste (2005) AfF9E 2
Standage et al. (2006)

Taylor & Ntoumanis (2007)

O
O
O

O00O0O0O0

00O
OO00O0O0 0O

00O
0)O)

O
00O
00O

O O 0000
OO0 OO0 0000 000000 00

O)@) O
0000 0000 O
0000 O
OO O
OO O OO OO

_37_



Table 1

AEBMIICED RN X~ (DD E)

w5e FIER BT

Ir—
VAV b

o= B
17 RoOFR

Toetal. (2017)

Trouilloud et al. (2006)

Tsai et al. (2008)

Vallerand et al. (1997)

van der Kaap-Deeder et al. (2017)

van Ryzin (2011) O

Vansteenkiste et al. (2012)
Vlachiopoulos et al. (2013) 4> 7V 1
Vlachiopoulos et al. (2013) # > 7 2
Vlachiopoulos et al. (2013) + >~ 7V 3
Waaler et al. (2013)

Zhang et al. (2012)

Zhang et al. (2011)
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00O

EOWNIRE LTI, FEZWANT, BT
40, TG —=Y A D16, T V=S VT
H323, DEHCR O TR H22TH > 720 WFIEHS
Eh Sz E - M, 7 A Y A A EEDIL.
FUVIYD6. A FVRAR, AFF, BENS.
ZOMI NN F—, HELR EVGEIT24TH -
Too NGB OFRERE, NFEDNT . gk
M5, ERAED24, I FVAZ =6, &7
VHFN—=AT =PI, TIAY—AT =)
ElH T YA T —H ], FABER W
LTWRWnb DRI Tholz, HEMELEDH
BHEIZDOWTIE, #HFF 2 g3 s ilE
L72d 02336, KE 218, Z DI
B EOREOHEMZHE LD D6 THo
72
2-3. PHFHmE

Borenstein, Hedges, Higgins, & Rothstein (2009)
DFFEIT L o T, BRI HEE L7z RI%
e LT S oMBE/REE vz, WRE
BEZDOWT, 1 D ORI THEDAHBIRE A ]
HINTVREE1E. BllloM M2 ko720
WAHBIR B O 2 v 7z T3, MHBIREK
W% LT, Fisher ® z ¥ % 17 - 720 KIZ, %
R E O (SE) 25 L7z,

GETNVELTIE, TV FARRETIV
B L7, TV ARRET VL, LR
BT HRREICHERN LB 2 KET 5 E

TNVTHb, SEOFHTERESI NS KWL
DWFFEM 4L (within-study variance) & BFZE ] 55
# (between-studies variance) &t d¥i%y % &
ARELTH, z0EAFEFH (M) 2HHL
7o HH SN EARAM X FITH LT 28]
DM AIT ™, PR OHEEM (p) & L
72 72, zOEAM XY L EH#RRGE Z H W
Ty BB EHEX MO LT E TRAEZEH L
7oo T LRRAE & T RRAEIC 2 284 D i 254 & 4T
9 & T BHIBARE O HE E M D95 % 15 HHIX [H]
(Cl) ZRD7zo

BIRmOFHMEE BT 57012 Qs %
B L7z QAR HHEHEK — 1 0 ) 54
2PV (KIZIFZEED) . AR TH 96 1 BHER
IZBWTHHRBTERESIET SOV T WS D
EERY, T WO EOMEEZFOT 518
X LC. 1% S M L7z (Higgins, Thompson,
Deeks, & Altman, 2003) . 1* M1, B S 7-mF
ZEM DR R DI LD XI5 B BHERIZ BT
LMRBEDILDEDEEERTHDOTH Y,
fEDSK EVIEEREMICBWTHRIRFOILS
DENDHDHI L ERT,

QMETEAHETH V. »OHIFEEA 108 1
HBYEE. A ¥ IR (Viechtbauer, 2010)
12 & o THREDZEDR R Z MG Lize oW
CH7zo T, WIS EIC1 DD¥ET— FEE
D72 L THENRE SN TV EHE, 1

_38_



bl o HAMEIE ORI RN T 5 X & 58T

Table 2 X 2P HDFER

K N p SE 95% ClI Q df 2
SFIEE IR 17 10171 16 03 [11, .21] 106.79"** 16 8501
ko
LTS 9 3548  —32 04 [-39, —24] 4980 8 8393
VASIOE RS 10 4732 -19 05 [-29, —.08  11410"** 9 9211
ICh AL 11 4902 15 03 [09, .21] 3881%%* 10 7423
i) — ALy A 14 6201 41 03 [.37, 45] 48407** 13 7314
PSS B kS 1T 21 7851 A4 03 [40, 48] 104.55"** 20 8087
BB 4 2137 18 07 [04, .31] 2991%** 3 89.97
EEE BRSO 5 2415 36 08 [22, 49] 53.74%** 4 9256
RAI 18 14007 .32 04 [.25, .38] 255.00%** 17 9333
IUF—TY AV} 16 5705 37 04 [31, 43] 100.28*** 15 8504
ED AL Y 23 1488 3l 03 [.25, .37] 335.02%** 22 9343
LHRCR O TR
HEEORCkoF 18 13378 47 06 [.37, .56] 796.37%** 17 9786
HRREOFCKOTR 21 14456 31 03 [.25, .37] 266.65%** 20 9250
Mgosckoxe 14 5772 38 04 [32, .44] 9652"** 13 8653
1< 001

—DFETHNIZFOFE FH ., #HTRIN
TV BEHAEICIEZORIEEZ 7z, FAEDH
HIN TV RWIE, FERCERHETE % H
ROERHEE D LR L 72, FRERED A
L2is SN TR WIFFEIZ DWW T, Zoif
ZEDSFENE N7 WFGE DR 2 B E T
I— FEED YTl A7 EFESHTIE. RBRE
REETF NV AE L, FAET— F2illEH
BIR O 2 2l % FEHEZE 50, MR D2
BHRMEOS B EEA L LT, F4ET— FORHR
(B) &5 L7z

3. #ER

3-1. BEMIZEORE

UE SN2 TH W S LT 7 F A%
R, LCQ (Williams & Deci, 1996) 2813 & A
ETH ot affBIZ43DOMETHE SNTEH
N, TOFIL 83, SDIZ.0ITH o720 TDF:
B, SHIGHRRE 2o 2RI BWT, B
EZROFEEIIKIEV DL VR 5,
3-2. FEER

FREW O & ORI Wil L7 Whok
¥17Th Y., v I A4 ZoaEH210171
Tholzo 1 ODWETIE2 DODI/IEIZONWT
DM BREAHE SN TWiz. FEERDOIRE
E LTIk, GPARER TOHERBE R &0 E

FN Tz, WRFEDOFREBEONIIL, NE
EN2, BREDI. I FVAZ =21, &
N F)—=A7—=NDB5ThHolz, FHHIBRE
DHEEMERD 2T A, p=16TH Y, 95%
ClZ 115 21CTHh - 7 (Table 2) o R MEFE A
BEETH-72(Q=10679, df=16, p<.001).
A Z BRI OREH, FAET — FORPRITHEE
T b o72(B=.002, ns.)o
3-3. EED

DT ONTANOREIZOWTHRE L
TPFZERIFA0TH Y F ¥ T A A0 A
Z2277TANTH 5 720 WHEBOFREBEFEDONGER
W NFADT4 REEED S BRAED22, 3
FWVAZ—=VH3, €Hh vy F)—A7 =P
3. TI9A4)—=A7—=)VE I RIVAT =N
1. ELZLP4THo72

ST O ZAMTHI LD T RAH R B oI 2
fili % KD 7= (Table 2)o FEBHED 1T idp = — 32
(95% Cl: — 39225 — 24). AFTEEIEp = — 19
(95% CI : — 2975 — .08), I h ANpyaiEEx
p=.14(95% CI : 0975 21), [R—{LrysR%EZ
p=41(95% CI : 3775 45). PISEMEIHES
ldp=44(95% CI : 4025 48) TH o720
PERREEIZOWTIE, WTFRb AR TH -7 (Q
=3881~114.10, df = 8 ~20, p<.001)s % %
FJR G OFER, WFIUCOVWTHHFFET—F

_39_



OMMPIHFETIE R0 o72 (B=—-.02~-.001,
n.s.)o

B O RZE R o TR BAR B D HE
AR Z KDz MAIEIFED 1T 13 p = .18 (95%
CI:.04705 .31, HAMEIES Ty = 36(95%
Cl:22% %5 49) THo720 F/2. RALEp =32
(95% C1:.25%5 38) TH o720 SFHMEIRELIL,
WIFNLHEETH - 72 (Q =2991~25500, df
=3~18, p<.001)s RAIIDWT A % G4
Mzfiolz A, FEI— FVHEELRADR)
RERLZZ(B=-.04, 95%Cl: —.06~— 01,
p<O0l)o WIFET & DFAET — F%& xiilh, AHE
B Eyle L, 7oy boY AL XE2H TN
YA X TWELZNT VT ey % Figure 112
GNERS
34 I H—-TUXT b
LU=k Y MCEY 55 E OMBERE
WA LERIZI6TH D, 2008%T
2 O DOMBIREA S S Tnie, Y 7
A ZDOEFHISTBNTH - 720 TREOFH &
LTk, RN 75— 2 0 NRTEIED

0.60 -
0.50

0.40 -
!

40,30 -
O
o

0.20 A

OO0

0.10 A

FZMHTOL Y= A 2 b5, BB
B, FeelEAss . RRANHIEDMEH22 Th -
720 NBREOFBEBONTIZ. NFEEDT.
A3, BRAENL, I FIVAZ =8
4, HhF) =R —=ND 2, AELRLDA2
THo7,

SR TORMHBERKOMEME L
7z (Table 2) TDHER, p=37THH. 5%
CHZ 3125 43THh > 720 SEMBEIEFET
- 72 (Q=10028, df =15 p<.00l)s X %
B HORE R, FET— FPEELRADR)
RERLEZB=-.05 95%Cl: - .08~-.03
p<.001)o FIET— FEMBBEDONT VT
a v % Figure 212" F, /20 =Y
AV IFOREZHWTWLHIZE (K=9, N=
2,659) D INZFE > TREAHBIER B 3 52 i % 3
L72& 2 A, p=42(95% Cl1:.347°5 49) TH -
726
3-5. JrIE—1>Y

7 Ve —A YT iR e Lok
ZERII23TH D . 2 DO BREE B L 726

0.00 T

9 12 15

FHEa— R
MY YTV A AR ECHERBIZIENT VO EZKEL LTS,

Figure 1

BEMZE & RAIOERGEHDOANTLTOy b
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ZE06. 3O DOHBEREE L LEas 1,
4 O DOMBREE WG L 2WEr 2 H - 720
VTNV HA ZDEEHIIA8SANTH 5720 T =
VE—A V7 OIREE LT, K13, H
BEIED S, RYTF A7 - AT 4 TIRIEHT
Thh, TOMITITI S >R BFELR EP812T
BHolzo WREHEDOFRBERBEDONTIZ, IFEAD
3. HEEAEN2, ERENI, I VAT —
N1, AT —=RA 7 —=NA3, Wik LA
6 Tho7

TSR TORMHBRE O EMEZ FL L
72 (Table 2)0 W2 V¥ — A Y OKE 2 RT
TREE (AT 4 TR #1190, L) LoM
BAREIZOWTIE, FF5% IR L THMice
Dize FORR, p=31THH, BUBIZHHKX
FIE 25205 37T CTH o 720 SEMIIEIZAE T
-7 (Q=33502, df=22, p<.001), £ %[
IR OFER, FET— FORBRIIAETIER
otz B=-01, ns)o ¥/ vz —A
Y7 OESERNTIRE (K=14, N=6765) &K
KERTIRE (K =14, N =9435) |25 THAN

0.80 -

0.60

1

]

40,40 -
-

0.20 -

IR AR HEE L B3 2R THREICDOWTIE
p=.34(95% Cl: 2672°5 41) TH Y., EKZ %2R
FHEIZOWTidp = - 23(95% CI: — 3055
-15) CTHo72

3-6. DEMBCKORTE
DHEMFCRO TR DO NF R DOFEEIZ OV T
Wl LoFgesu22cdh o, A4 X
DERNIIA863NTH o 720 MR E D KB
DOWNFRUZ INFAED2, hRED 2 ERED
100 I FVAZ—=VR3, AV F) =R —
W3, MR LA2 TH -7z

DB RRCR O FE ) O F AT 12D W TR B AR
B E Mz KD 7 (Table 2) Z DS, H
AMEANOFR DTN p = 47 (95% CI & 374
5 56). HREEANDOFROTILIEp = 31 (95%
Cl: 2575 .37, FARE~NDOREKDOFTR Ep
=38(95% CI:.322°5 44) TH o720 WTND
SRS A ETH o 72 (Q =9652~796.37,
df =14~20, p<.001)o * % a5 5 Hr O f5 5.
WOV THFEIT— FORRITFEETIE
o7z (B=—03~- .01, ns).

0.00 T

L

MYV TNH A AR ECHBERBIZEANATVOREZ KEL LTWh,
Figure 2 BEMITEEIF-—I x> FOEBEREONTILTOY b
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4. ER
4-1. AHPERDOHE

AWFZE T, Bl BAMSEN ED X ) %
N EDREDORRZ DD Z Y S5 ITT
L7201 AYGIIC L > TRIREEHEE L
720 NFENSEREFE TOFRBFEERKEO R
- AGEAFRANT B M o B SR ICTER
L. W 220l & OMBEREE 5t g &
L7zo RIRDIBEIZ., &N, Bk, =
U=V RX VM, Tz VE—A VT, LHEBE
RKoFR, 2 EiF7z,

FIEER & OBEIZOWT, REAHBIRE DI
FEEIZI6TH ), BREEL LTIHSIWET
Holce IR E LS TZWFEOHTEH, £<
BHEWHEZRTIOTHD, o & bmwn
b DTH 31TH - 72 (Diseth & Samdal, 2014) o
HEWr 7 — 212 BVTd, o PR
BEOEFERE TS 5 &2 5 (Jang et
al., 2012), W3 - AfEO IR R T RIFIL
HBHHOD, TORRIZLEHYNEVDH DT
HHEVZDL, MEROBENRKREL VI L
DIHD 1 DIE, ARSI R
THETICIWL OO T U A% #ESLZ LA
O N L. HEMEZIRSEENIIFIEEN
WZOGRBhIFTiER L, DEBCRO TR
REFEOT % LR L THEEERIEET S
Z EPHE SN TV S (Guay & Vallerand, 1997 ;
Vallerand & Ratelle, 2002 : Vansteenkiste, Simons,
Lens, Soenens, & Matos, 2005) . FI M3z 134
FREIROBEHEN LR ETERTE Wz, B
T AT BT B RES Z BEEE A SO LTS
WRIRICE EE b EZONS,

—H T, BSOS EEOERIIOWTIE, /h
SWRIRP S FREORRIIR S NIz FEIT,
[f— LR L N IE BN RO 1. £ DA A
B md HARWEE O TR M2 S 2R
FTRANZDOWTIE, BEAHBIFRELZ 3525 44T
Hotze Flow U=V XY N EORMHBER
BoOHEEMD 7L P REDHETH 720 Th
LOKRN D, Ko B EEZB ML TV
B IREE - AL FEICH L TREICH D
I MA, FHOREL SRAMlifiz & LT T

Wbk EWwz b, Stroetetal. (2013) 1&, JA#E7% L
Yoo —6, o FENESCREAS HAHNY 2 B b
DFRL 7=V A Y MCHENLRIRE L 72
LTI EERLTVEY, ERWIVH 2D
BRI HRETH L EAREINTZ, 51T,
O HHEM LB L RAL o=V AV M
DB IIFEICL > TRAED MR SN
720 AZ RN OFERD S, FENTTH S
FEAEM SR ERAIBL U V=Y AV b
L OBEIERD - 720 TD720, Hhlio B
THRIE RN FREPE O R HE OB & i
TIZTEETHD LEVZ 5,

FEEO T & OFIHIZOWT, HEE D IE
O LT REOADHEL R LI L b E
W B TH D, FFEEDITIZ. NIRRT
IO EEDIT SN TE LT, FRITEHIAEL
TWhRWIREZIETHDTH S (Ryan & Deci,
2017 ; Vallerand & Ratelle, 2002) . FEBIHEDO1F 12
BV O2OMEAIEESINTVEHOD, &
U CHBRER O % SRR OIS, B
OFEHEEHET 2 2 EARENT WS (Legault,
Green-Demers, & Pelletier, 2006)  ASFZEIZ B W
Ty %o BHME SR AT D & RO
HEZRLZZZE 00, HAOXEITL > TR
- RO IEERE O OIREE UE LA 5 T
WAVRIBE SN/l nwz b,

Mo XEE. v vE—g v
LHREOMMZ R L7, Hhid BN R
B h0b b 2 i3, FEERSLEEOT &
Vo ZERBTORRZT TR BE - 4
D7 Ve —4 v ZOMEIC ST 50
et R E Nz ST TO%ET. Bt
P FEABRF MM % KD 72 1) (Hardre & Reeve,
2003 ; Vallerand et al., 1997) . &4 e & % 5 6D
% (Ferguson et al., 2011) 7 & O SH )5 1 T D
BIRDDH D EBIRIESINTE 2, T2 ¥
BISICEEFE LT, HEEREO®H SR
DRSS LEPWHT LI EDBWLNITENTVS
(Chirkov & Ryan, 2001)o AHBFZETid, A #i 20
M D725 T BAESHRIEHE - DK
THH. HARTMCTOEENZIREBEZRL. TEW
IREE 2R S 155 Z EAVRIR S N, HEE
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PSR LT RE Lo e D2 TR <,
W - GO R RIS R DB R O Bt &
Vo Z2IETOEETHL L VR B,

F 720 Bl AR LD ENECR O FE L
» 3MA & ORFHEIZPRETH - 72 AL
BAFERMP T2V — A ¥ Z BT 5 A
B A nE LT, DBMRCR DR B E
ENTw 5 (Nimiec & Ryan, 2009 ; Ryan & Deci,
2017 ; Vallerand & Ratelle, 2002), 2% . #ili
Dby & HENE N TH L LK LR
W AGER. BEER AR, BREA~OCK
M7e ENDH T ET, FHITH L TRMBIICE)
o oNnizh, FRERFOT V-4 ¥
IREELDOTH b, 3D2DLIMHROTL
DTy HEEANOFROTILEHS D - & Bl
WREE AR L7z, HAMESERICIE, T2 E)
FOTFOERIZIZZZSENTEH] L) nizh
Ty 3ODLAMHRT RTITHT 213725
EDPTVRETN TS (Reeve, 2016), LA L.
3 ODLHIHR D ENEIUTHTT % LB
2fbE N T2 X 912 (Grolnick & Ryan, 1989 ;
Skinner & Belmont, 1993) . BE/& 1Y 7 3R BY
#PEE LT, R0 BHEEANOFCROFEE A
Lo kdiltve Z00, AEICBWTHH
BPENOBRKDOTIE & DRHATH - & iAo
72DTHLEEZLND,

AFZEOMAIZ. DTFokyicgwsrzt
MHTE DL, Hhio BRI, B - A0
SRATEN D2 BRI W & B L1$ %,
ERESIURA 1 2ol b Rl A e SV NN & ¢
FEQBIEA b 5. JE ISR B R0 24 I (T
EZOBEIEIR . — Ty FIEEMR & OB E
G, 2 vV E—A YTl DDH
WL FREOMEND Y. AR
- EEOMIS IR E R T TREEDLD 5.
EHIC, INHOFMPEOFERELTIE. HER
FHHTHESN TS X1, LI ECRD
FRPEALTWDEEEZ SRS,

4-2. BEOBEMZROREER

AFFEOMEIE, JBE - EEoFH eI E
HZ25H) AT, HEEXEF—EOHMMEL D
DZEERBTEIDTHD, TD72, ¥4I

DR SRICIEN - AR L b B T i
ERETHDE VR A, 72720, HHo AN
TN TEN. SFSELEROEELZITS
ZEMPIRENT WD,

Mo AL EETLIERD 1L D
. AT Ly vy —Th b, AIIHOFEER
I BT, ZEBORFIIHTLT Ly
Px—nhz b, BT AHEE RN RS
TED D), MBI AFENL L 25
Z DS, ENT WS (Deci, Spiegel, Ryan,
Koestner, & Kauffman, 1982 ; Flink, Boggiano, &
Barrett, 1990), % 7z, Pelletier, Séguin-Lévesque,
& Legault (2002) 1&. /N D B B O Fhili &
SR L L72HAT, FAESLEIRERro0 7Ly
T v — DS B OGS B B &4
LC, BN a2 T2 22
LI LTWh,

b9 1 OOZI, W - AR TR
FHRITHTH S, OB AR - 4
EDEED T ITERET B2 TR TOR
OEELH Y, MB IR ZARICH S & &
NTwb (Reeve, 2016), 72 & z2 1. Pelletier &
Vallerand (1996) 1%, KR¥#AEE xR & L 72925k
Ty FHBEOBFEDFICHET 2 1EHRARELTE)
WCRITTEEZHE L Cnwb, ZORKE %8
HPFENEIFE DT TEBRIZSIML Twa & w
I A A S N B O AT B SR
WefgE% L, FHEINEN LB TS
ML T2 EfEHE#Z O NI-HDFEAX
WHlY e i 8% 3 2 EmpsAoNniz, F72. =
V=YX NORPO—METH LT
VTAVTIVE=U AV NI, HYO¥EE
B3 72605 &) 2l{505 0 ) 2RT
LOTHY ., EiEERICBWTHROHM,» S D
HAMEXEZTFNT L2 EPHL2IIENT
W5 (Reeve, 2013) S5 DOWFZRM D S 1%,
HiiofgERL LR L WH - AEOFEFHOH /2
WA 22 B A S 5 2 EAVRIE SN D
MiAS AR RIS b b 2 ik > TR
W AGEDTHHE R B O U TR IS
oM EFRIC, BRI OEwIRE - A5E
DY HRBINT 5 LT, HAEH LD BHMESER
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M RFEERIIREIT) L) Ik T L)
THEADPHEETE S, FORMIT, HlH%
R > THBN LB ST EE o728
W AEHOMTEHONLZNICTEI LT, &
AT & 0 eI 2 $88 & 50D 5 & v ) WREME D
Zzbhb,

AR, ZORMEZHEA BEEEDE 2
B EARED BRI 5 iR BT AN AT B T
T AN ENT WS, Reeve et al. (2004) &,
EARHE G, R e feiE & B i
DU BIZODHNAT T 77 2%EKL TS,
ZOTUT T ATIE, BHMESEEN 2 f8ATE)
DFEEBIDFRN S, BMEE 23 EHITH
7o T2 T7H A MIEB¥E T2 ZD
W AATUT T A2 T8 FERO
RETHRUEZEN 2 IREZ DAL ) % AT
LAY, ToRRE LTAEEDOT Y —
VAV PhE T o TV, MIzh, FEOA
Tur T ALk oT, AEDAFVNEE 572
0. FEFEOSTFPUEINL I EHE SN
TwW5 (Cheon & Reeve, 2015 ; Cheon, Reeve, &
Moon, 2012) .

4-3. AMEDRF & RE

RBICARIEOR A% 3 k<%, 1 HH
2 R B W THIE S 2B O BIAR
BoORESNFREELTVDLIETHD, WE
AR 2 FETHREGT 572012, Bl
OB O AR Z -T2 T2 REEOKK—
PEEFERT 572012, MRFEOFREICHEE L.
R LR OMBRBFEIED Lo 72, I
I 1) 72 i 1 BAAR D Rife PR =2 Al D 28 B st i) b 470
NTBELHT, WEBERICGESBOTIE RV, £
D72, FEICW X, AR T Sz
A SCPE & KRR & O RAHBIR B o fEIX. A
PR EIBEC G- 2 5 EERTHOTIR %
Vo HAMESCR IS A BER I 2 EE (Reeve,
2016 ; Ryan & Deci, 2017) R#EHIFRAIZ BT %
MG S (Alivernini & Lucidi, 2011 : Jang et al.,
2012) % B CE 2 U, Fiio BT
B - AEEOEER T 2V — 4 ¥ 7 BT R
Redbol LI HaicExons, Larl, K
WF7e CHE B> 728 R 1x. Pearson DFE

PR CTH o 72720, FOMFRITHEEIAT
) VED D 5

2 M HIZ, HARTITbNgE % ATkt G &
LTWHRWI ETHB, RUIETIX. WIEDE
IR 572012, FEFA S FSCICSBRE L7z,
WHOXBTHAAZ R E L2b DX 1
o725 DD (Carreira, Ozaki, & Maeda, 2013) .
HAFELH TIIH LT 2DDEALN LD
72o ARWIGETHMR G & 7 o 72WFFE D i S
ZZENFIERICERTH D RIS < oHllgi %
HN—=LTWB LWz 5, £/ Fitfl & Tt
WHEEEICIB I S TV BIFETIZ. HAAD
W - BBV TH B SR BR O
FICHRE IO LAWME SN TS (B,
2009 ; M, 2014) ZD7z. REFFEO MR
X, HAROEKBEEZBHIIBWTHHHEE—
BILTEHbDTHL EMWEIND, 72751,
TR B REP H RO R E SRR T LD
X9 R E L BELPICONTIE, FHE
DERMPANRKTH 5,

3MHE, BEEMSROR R H 72 LIRS
RoENTwbAZETHbH, AWFFETIX. Stroet
et al. (2013) % Vasquez et al. (2016) % % # (2,
WML o TetBiE ke Lz, LAl &
WrgecTxt g L Lz PANC S B R
EOMMEAMEENTVWELDIEH D, 72k
A3 Hio AP AT RO S S
WD HRADB 2 LML SN T S (Alivernini
& Lucidi, 2011 ; Green et al., 2004) ., iz s, 3E
B HAZ (Ciani, Ferguson, Bergin, & Hilpert, 2010 ;
Madjar, Nave, & Hen, 2013) -tV 7\ 7 4
F v v ¥ 7 (Shih, 2009) & ORI NT
Wb, WIRMAD S 545 ER% F - T AHF
JETHETL72E D 3% Ot L OBfHIZ oW
T, BAMROMPEMEET 5 2 L HBUET
H5bo

=S

PAR—VEOIRT, BHYE SR & R
GAZRILOMEE L THR>TVEHIEDH S
(Bartholomew, Ntoumanis, Ryan, Bosch, & Thagersen-
Ntoumani, 2011) o
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IS

bl o HAMEIE ORI RN T 5 X & 58T

7272 L. FEREMIZE TRA IR b s 2 L3
P (IEJEH, 2010 ; Ryan & Connell, 1989) .
RAIZIZ L & 2B 0 B E 2R
FIBEIZR, WOPREDTEFD S, %E%
ST EEOLIHEGLEEO VYA PRE
KEAMITEZT2HALHEHEIT L ﬁ&ﬁb‘% L
THAOBEERERET SHERE, EREVIE
FMLTHEHOD, FEEALDTTENIIIIEICE 5T
B b, FhiEd OFFMIZO VT, [H (2010,
2012) & 2,
HEEZES3DOLHMBHRKEZRT L%
BMELEETVEMGEL 2R H 5 — 5T
(Reeve, 2012). 3 2 @ LB 8RR S WIS § %
Ml b T BHEMEZE M HSEEAET
%W 9Ed & % (Grolnick & Ryan, 1989 ; Skinner &
Belmont, 1993), % 7z, HHMESCEE & 3B 0 BHK
FEMOF R —MEHEDOOL, BFLL —x—
WML THEZT . RN 2T K= MPREhZhod
HYFROFT R ER T L2 HET HEDH 2
(Skinner, Furrer, Marchand, & Kindermann, 2008)
fii, WFFEEIEZ < b oD, HIE S N7z
& FRAIH T BB, SR,
FATHERE. AU oM A S hTwna,

CTRE E LTIE, B S ST EAT O )

FELEZOND, L L. FHRER O CHEE
DX Y IFENC L o TEVAD D, H—mica—
TAYTTHIENTERY, ZD0, K%k
T HARTOREERRE & M L 3 2 9072 b T4
I— FEER L7z

51k
HEI A AN E DI E R

Alivernini, F., & Lucidi, F. (2011). Relationship between
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