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KEGTIE, A ZRAOIRICHT H2EIMIELZ L 2 — L, EEHMIBWTRX ¥BAE HET

%720 DA (X 7 BASHREOVAA) ZHFE LTz A ¥ BAIOSHRICHT 200 AWF%E, BIgige, B
BIHGRAM7EZ L2 — L, ThODOHRE D LITRERIICH T 5 X & BHSFROMMA L UTEIL
720 ARGTRE LA & RBASROMM A, WHE - EEDOX ¥ A Z LR 5720DFFES ) OB L

L CHHWRETD %o

F—T— K XFRBAE B

1. EC®IC

WA, FREBIZBWT A ¥ A (metacognition)
MEHIN TS, K&ELEHE LT, OECD (2019)
\Z X AEducation 203070 Y =7 +Tl, FEHEFEOK
$EBmBar Ty —D1DOTHIHAFVDOHIZA
TP ED TSN TS (HIF 2020). 77,
WA o THENEDHEN R SINDL L)Xk o 72
BB D 1 2L LT, A FBANBEESI T
%4 (Gutman & Schoon, 2013), H AT, 20174k
AIOFR/EEHEICB T, FHIREEH - 6o
12& LT [, ) N, ANHPESE] 2EE, £
CTAYRBHMOBEMEZRL TS (LR
A, 2015)0 TOXIHIZ, BEBORICHT 28)mE L
T, 20104EACLARRIC X & BRI O EEMEDSFERR S NS &
I TETVAS,

Z 9 LBz 52T, Z3EWM T2 ¥ BAOLE
RALEERPHEINRTWS, AW (2016) (X, H
RIZBT L BPEE I 2 WIEWICEZ L 2 —
L, 20154E F TIATON340D A & FRANC 5 % BF
R L TW5b, 20955, A ¥ RO Z A

W - AE FZEL Yo —

7oRREIE 9, R & RRANEVEALIC X 2O ZE Ot
ZRAKRTNRII TR TH Y, TOKREBGHIZFESH T
DAY BAMOLEZ B L2 EERNLETH - 72
HRLANC S, SEEE (WA - 72AE, 2019) AR
(HIl - #gAs, 2003), EFER (R - SFRE, 2002),
% EOHFTOEEIHE I N TS,

72720, TRETIHMEINTWAERKRIE, 120
BRELLTHERINTEY, IWHHTORES 2D %
DTREVRLHEIND, UREDD, FEOHK
WIEHERRHEICOREAE TN TBY, A7 BHMEX
VA EFAINAN R S S E Rl (SRl HONCIRY AR N DR
bho TDI2, —ANOE ) OHEMSAINT TOEED,
LY T, HYOEBROEIEIIX & BN T
BIERD ANL D LT BB, HERHITOEN
EVo 72 TOHL SHPEL S, ZEOHBIZIENT
7oIiE, WEFEREE LToOHRELTTRL, Tnb
DBERIZH H A Y B E IR T HBEOEERL— LS
NIZFEHBLETHDLEEZDNS,

AT, FEERHICBWTIE - E5ED £ & 385
YR DHAZBMEE (support for metacognition)
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OMHMAZRETHIEEZHNET D, TDDI,
A BAOLIRICHT 2EMMN R EZ L 2 —T 5, £
3, A BAMOB SR MEIZ O VTSI 5, KIZ,
A BINCET AN AEEZ L E2—L, TNFEFTO
A Y RGeS DR R E MRS Ho T DR, %3
BHIZB VT A ZBHOZLIRICT 7u—F L=t L
LC, IZEBIgmise & B ez BT 5, €
NODOMRAERE 2T, REBEICERELMIBITL A
RH OB AERET 5o b, AT, 5%
HEBBERBICBIT2EEILDICHT 2RIREE
Z, BINEEPLERTETORE - Azt E L
7oge A L E 2 —F 5,

2. A ZEBEHMOBE
2.1. A ZBAOBMEZNES & TAIE

A FRINE, DR IT U BEBO MBI B W
T, ZL OB PHEFEHSNTEMETH S, £
D7D, MEBICL > TS EFSETLERN R SINTE
720 72& 21E, Flavell (1979) X, THSHDOEEIZD
WTORERE, 25 WIEEHIZOWT O] 254 ¥ 38
MTHHELTWD, I, [HYOEEREE
Bk 2k E 2> b —)v | (Swanson, 1990),
[BEZIZOWTORE, HERIZOWTOHER, HE)C
DWTORELRED RN %R % ] (Papleontiou-
Louca, 2003) % EDEFENH S, TD LI ITEFKT
HWOLNTWERBIIENENERLR L5 03H 505,
HE L T2 H GO REMIELEMOIKREIZON
THERPHEMZ I TV LIREZIEL TS L
W HTH b,

F72, AFZRBANZ, WL OO % & Ui 2%
Mat LTEZLNTWA, Flavell (1987) X, x%
Ao E LT, X 7R (metacognitive
knowledge) & % % #2 1 MY & B (metacognitive
experience) ZAHELTW5D, X ¥ BT X ¥
A 2 G B 2 L 2 AR CTH Y, A & RRANRE
BRiZ 2 5 B OTEENL 5 TH Ho A ¥ ABA RIS
&, (1) AMoBEMEEcOwWTomE, (2) E
IZOWT O (3) HIEIZOWTOHR, &)
300H Y, FEHOBBIIET S AT LNVOM#HE
BLTWa, A ¥ BANRERICIE, HOORHNIT
LROETHAAZBAMNE=F) 7L, HHFDR
ANCBIT % HESBCOE R, B1E% &2 Rd X & 5841
oy va—hidh b, *FRMFEIZ, KBS
THHIERIMLT, XFEMEFE SNL L

bH5H (==, 2008), Brown (1978) 1%, (1) &
R D72DIZHG D> TWbH Z LMz EZET 5
B, (2) REoWEESL ORI, (3)
W77 =7, (4) BrRROF v 7 L E
ZFN YT, DADDR Y BB & 2T TV 5,

72720, A ZRRAIO AN O 5L EFIT DOV T
SR DY, MIABICL > TSI EIITLRE
MR ENTWS (Veenman, 2012). FFIZ, # 7 5840
IRk E 3P c 2 2HME & LCld, BARZ|ZHIRE
ENTwb, Schraw & Moshman (1995) &, % %
RAOZMmE LT, BANCHT HHHETH S A 5L
MMk E, RHMoOMETHL A B Y Fu—
VO7at A %#MELTWb, Veenman, Van Hount-
Wolters, & Afflerbach (2006) &, 2 & AT %
BMazBLhd L =L, *&BMMaeEEe * & 32m
By A ¥V (metacognitive skill) @ I %= F 5] L T
Who XY BHIAGRE, ARWE, HiEooME
EHICETAESNHETH Y, X FBAWA TV
(X, R BB 2 R T A Tl S WAGR T H
%o WIEFICE 5T, A& MO T D EHRS %
MIES 22 505, BEAax & GBAIMHIREIZAH S 9 5 Ml &
A Y RAMAFVIHYL T2 MEICHEH I TS L
WR Do AYRBAHIAGRKIZIEL, ARLHE, HIKIZOW
TOHEPEEN, AFZBAWAFIVIZ, T30 =
YT, BE=F ) VT, FHEE Vo 72 BAERC H & )
I, METLIHEIETEN TS (Schraw, 1998;
Zohar & Dori, 2012)

T, AR RO — e L TVEDT S
7Ed b b, FEIMEE, [FEHEZERT LH2OD—
HOFHt & | (Schmeck, 1988) TH Y, =HEDR)
RINHB 2D L7 DIHWA ST ST R EEER
o FEAMEIIET HH78IE, A & RANCE T A5
EIXERR D IRTIE L CE 7225, FH MO L /8 —
M) —ZWE T 50T, AYEMENHTAL A5G
AR T (metacognitive strategy) ASE TR H )
D12 LTMEDITONTE L, 728 213,
Pintrich, Smith, Garcia, & McKeachie (1993) 1%, %*
BHEO L= ) —%, AT, X5 BAME
Cai B, EIFREBAIED 3 DI KB LT 5, fif
X o THIRIE LR ZD, MRTI7 =7, £=
Z) 7, FHlio 30X ¥ R E L CHEE S
L % (Donker, de Boer, Kostons, van Ewijk, & van
der Werf, 2014; Schraw & Dennison, 1994), *x ¥ #%
AL, A F B ZWEH L THER IS #ATY
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HIRFEAIET & ) BT A ¥ ARG L, £
T2 A7 BAMEFHKE LTHWTWAE W) HTIEAY
ATV EIZIZRIZETH D EEZ BN,

2.2. A ZBHDHEE

Ay B E IO BENITONTIE, FENR
AR AL NG, ML, BHERMOFVERT
X, AR T3 sl N LWE S
TWwb, 72 21E, MPRIRFEEHOREIX, B
WHDOM@EE2E=%) 7 L), TI9=07L
7209 %52 L iZ# L (Dufresne & Kobasigawa,
1989; Markman, 1979), 8iEAKMOT b, =%
) U T DORMPEDS HS O BEICE L HED S
f@mAsd %5 & SN Twb (Schneider, 1998), * 72,
Roebers, Krebs, & Roderer (2014) &, FEO KT
X WA D LICA Y BIWE=Y ) ¥ T DI
2ERMWET HFERLIT, 9B LD H1EIED A
EiER A ZBANE=F ) V F%ITH) 2L Z2MELT
W5, Veenman (2012) &, #HGMICBWTHR
M7 X & BAM S REDER AR S D D% 8 ~105% B
ThY, FREOKRIIZAHMIZHEEL TV E L TW
bo —HOWIFEN L, INARORAEEIZIE, TEDS
HFEMIZ X & AN 2 L TR e 2
EEMFFTA2OEH LN 2RI N S,

— T, INERARFEHDORE T, A ¥ BN
WA HWTWE I E2RTHED H 5. Wiliams &
Atkins (2009) ¥, FAOHMRICET LHREE L
Ya—95HT, NEBRRFEEHOTFED TOAERZ
TiMEICBIT 2 H%E o TBY, EBITRX & BRI
WEMHL TR ZLEZHLNILTWS, 72720,
RFEOFEDH WY ZRIET D L volz Xy
R Y PO =V ERITRAHED 2L, HETIRE
ek LTwah, liZdh, /E1EAREO X G
MR =5 ) ¥ 7R DS, /INF 3R O R T)
DOWAEETFMT 5 EHESINTEY (Vauras,
Kinnunen, & Rauhanummi, 1999), /N8 B
REIZBWT D A AN 2 680 OfE N D37 K
REBET DEDDDH D E VR %,

2.3. X ZBHDRHER

A ZRIANL, FERPHEEBROBBIIBNTEER
wEERIZTDOL LTEASINTE 2, FEREIIZEIC
BT, A BADPFERFEZIZILOHET LN
T A=< Y AR L TRIRZ DD LD L 2

ENTw5, Dent & Koenka (2016) 1, * # @84
B3 2 4RHE & SEEE R E OO W T, 81DF5E
D LA G EAT o720 TORER, NFAET
r=.24 (95%CI[.15, 32]), I FIVAZ — VA Tr=21
(95%CI[.16, 25]), mitATr=.18 (95%CI[.10, .25])
OBEENA LN T2, MADZOTRAY 5%
17 7zOhtani & Hisasaka (2018) (X, X #aBA1& —
B AL OH V2T 3BREOHENDH 2 D D
D, A FEIMEFERFEE OB, — R HEED
BRERHL72) A THHETHLZE2WHLENITL
T, IR ANNEET L3RS, X &M% 17
L5 EIXFHERRICREN 2R E D DLW R
5o

FEIMEE L TOXFBAD, FHEEREEEST S
TEHARENT VS, W ODOWZET, IR
HEEORREZHNT S35 2 2HHE LT, £
5 BN T E DT ST b (e.g, PIAT - AT -
B, 2011; Vrugt & Oort, 2008), Credé & Phillips
(2011) 1%, K&FHITBUT B Motivated Strategies for
Learning Scale (MSLQ; Pintrich et al, 1993) & %3
B E DEEIZOWT, X ¥ G EIT>TWwb,
MSLQIZ, Z~H BRI D 2D TR 8 g% 1w
TR B REL LTSN, £ O%ETHY
LNTW5E LD THAS (Duncan & McKeachie, 2005) .
AN OFER, A ¥ A )7 X Grade Point
AverageR®R KF DO & . 2 BIEDOEEI/R I N7,
—HDOWFE S, A F FABANN T % B FIH§ %%
BHIZ BT =<V AFNDTVWDLE VR D,

3. MAMRBICH D XA ZBMDOETE

31. X E@BHMERTNADFE

FlZAHT XIS, A FVRAMIFHEERZIILOET
HBINT =RV ARZDORNRHLZEVRHLNIZENTWY
bo ZTIVol—HOHREZITT, A¥BMERT
FHEIZOWT, WREKOWIZEThhTE 7, &F
KFELmhs, FHEOXAYHEANZ 25 ENTFH
LICE-T, #HEDOAFBMERL, BES %ML
B LRAMPTONTE e TITIE, WL OHhDH
AN DOWT, BN PED S SR T TOFRY;
TITbN7Wige 2 b ICBiT 5. B, DT TR
T HMIEDL LIE, A FRBINIZ26 E0T 28D
HiErzlagbel7ar s a0l LTEESN
72D THY, MK L DEGEORREMEEL 72D
DTV, 22T, SHEICBVTEIRY?D 55

_13_



FCHER LT ER T TWwW 5,
3.1.1. X ZEBHMBY RS DHIR & FIHR

A EAERT o L HEEM R ELELT, ¥
R TWE 2 BT I AD D B0 FEBHDA 5 FBHN
2RO NEHVT EOTERITIE, X FRBANITEE
BHETETWRVWEW) ZLDPMETE D, TD7:
O, AYBRANEEEEZ, T EIZXoT,
AT BN FMEEEZ 2 L1220, DWW TUIIFEER
ARSI NG LW RIRIBMFTE B,

B DA 7B HZ L, ZONMEITH
7 a7 g AW H b, Zepeda, Ricchey, Ronevich, &
Nokes-Malach (2015) &, WA 23512, X738
W WE % A2 T AIADNEETRTNW 5L, EBRT
X, T v=vr, BT, FHliE VWS 300
A5 BN WS & Bt Uzo BRI, S HIEIZOW
T, TOHMEHIZHA, BHEICHE L2235 H 5D
MR 2 & W THENCH D A7, FEERT
Py MEEIZOWT, FHUOBREICHYHAZZ L
Bhbnr (77r=r7), BIEIIMEBRRO &
BElCW 22 (E=2 ) v 7)), BEIXERTE 2h GF
fili) 22 EDERNZE Z 28O EICIL ) LA TWwo 72,
ColfZ, FFIEHMEN L AXVEBETITY, €0
BRICHHOREZ N TITo 720 SMADRKER, T A b
WS B L, X ZRBANE=5 ) 7B X0 IERER
DI o7

FIRRLZ, INFEAICBWTD, A 5 BRI W % 2%
T5HIEDREIRENT WS, Vauras et al. (1999)
&, NFE3FEAEHRISFE M ERIZL, A ¥R
AT 7T I LREHLTWb, TOTHTTAT
X, ST RS T AORE R L2, B
VEIREIN, ETV) LB EELTCEAET 5, [
R, e, wo, LX) ICHBEMEHT200%
A BN ARE LTz, MEox=%") 7 *H
T EDOH T2 &2 XA Z B E LTHE T %,
INOONMERZT A2, BEENLHHRET
Vo TR T ioz, TR T ADMEL L
T, wfEICHEEZ Yz 5 REORRED I ET 52 &
DR ENTz. F72, Huff & Nietfeld (2009) &, /h#
SAEEERNRIC, E=F Y v M E L, B
¥, BCHEM, SAREOME, BT D)
EHIZTAHIET, mADOEENIET LI EEHS
22 L Tw b, 2 4, Desoete, Roeyers, & De
Clercq (2003) &, /MF34EAITTH A Z %3 5
WAL ST, BEPMET2ZE2HEL TV,

3.1.2. BECEREBCHADREL

AP A EI O TWALIREEIL, HEOMHES
BEICHLTHZMITTWAIRETH Y, FHIZIZHY
R AEMRHHOR b2 b H D, [H
SORIIIEL WA ] EHMBEZLZD, [
ONFRANICHFEB LI L EBRLTWS] L HBIC
T AL, AYRADIELEICL-THZS
NTHBY, BELWMET L) 2 CEELRKREHZ R/
T

HAZH LCHER (ACEM) #3562 Lxhike
LCHEZTHILEDORMENR SN TS, Cardelle-
Elawar (1995) 1%, %% - ¥ o MER U HEIC B
WG, BT 2EM (HOER) 236 AF V%
B LT 5, FEERTI, SefICHAH B % i < Bk
TEETNVE L TORLZ. 2O, #Efid [FE0h
DEENEH D> T L 0% |RFETEEZ bho
TWa 2%l Lo M % HAaZmF Th% Lads
5, MEZRNTV-oT, TO%, WH - EEITHS
THEZFEENG 2 5N, #iicL->THCHE
MERSNAEE - B, HEBEORE - ALY
bEGEDS B L, B BeAI L CHENRIEBE Y
DL I o7,

F72, BOSHT 2HBIIONWTY, kA7
MBI L LCHBET 2 2 S RIC SN T 5,
Tajika, Nakatsu, Nozaki, Neumann, & Maruno (2007)
&, ANEOEAEENGIC, AEoOMEE R OGERETH
CaZ bz, B, MEZMVTV LA
7V 7T, WTE LB, R L, FoRICHERE
TELZEL LM CTE Lo 2BHIIOVWTO
HEELIIITROON, TOME, HOHHZ
fTozWi#Ix, HM2ITbhho2RBEINDDLF A
B AN Ao 72 Chi, De Leeuw, Chiu, & LaVancher
(1994) 1, 8 FAZENRICAEMFOLFEZ RIS,
[ZNZENOLEEZFICH L Titdk, TOXLENMI%E
BERLTCW2202H0HEICHHLTAELLY ] &
WA HERD D LICHCHA R ThE7, ZOfE, H
Ot %% AT o 72 AT E R DS 1 L 72,

3.1.3. X ZBAFEN H V) DI

A 5 RGBT L S8, 2R 72012 2
& A TFH2 ) (metacognitive cues) #2525
ERERMTH D, AL RAN T Z T TICEGL TV
72 LThH, FEDIRNTZED % HEEMIZFIHT
ErnWI bbb, TOYE, by MNOMELEME
LCRA Y RBAHGEZGEHLS S X9 T h %
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b2 % 80 HEEoRRPEEE N Twb, 29 L7z
vy MREMEZ e 7+ (prompt) EFEENASC
EbdHbH (A, 2016).

AYBAW e Y b 252 81, ERRIIRX TR
WGBS 2R3 2 LA /R ENTWwb, Veenman,
Kok, & Blote (2005) (&, WA 2 5O M JIC
Py MO T, XFBANTFI2D OREZHFHR
720 MPEMEICHUY MEOERIS, [1. S RwEwnir
BWTERHSOBEIILTALY ], [2. MEZ MR
7D EDORTNRLERESL S H], [3. MEE
{7212, EDOXIBRAT vy THULERESH ],
[4. HZAT 97T, BT CTHEAZEIE 2 TH
X901 5. B2%xMroLH], 6. MEIINLT
i Zh 727259 2] L) 6 DD X & AT 3%
%5270 TOME, FEBRBO X 5 ZBAN 0
ByosHE z, BOEANH R L7z,

A ZBAN T30 0%, AMorzbThz52
£ HTX %, Teng (2020) &, /NFEEDOHEGESH
DINRT, X FRAZRSTEMED T e » 7 FoR)
RERARTVWE, ZZTHRbh7ary 7 Mg, HfE
(COXLEOHWIITH, HE), 2% (ZOXE
EHICATELET, MLz hrLEILIAIEFED
», k), Jilg (ZOLEERERNICHET 20121,
EDX ) LHMATNRESHO LY, klE), AL (XL
BOMPNWEZHAFTEHLALEHTE 2D, 2Y)
Tholze ThHbOTUuYy 7 ez —=v7
DFER, GARIED D120 D X 7 B A LA
&, BN R L7z,

3.1.4. BEZOHRELEEW

FERTHMELHAREHREAT LI LIZEoTAS
RAEZLZDZENTE D, I, BEmXPE, #
B ER T HIZE L LTE L O TZ ORI
HENTE, MaX3E, SFSFELME0ER
PHEALTHHETHY, HETIEEY—LVD 1D
ELTERALBTHEHN I TS (B, 2017),
Novak (1990) &, $FE DM I T % Bk
BESIIPHADRRTH Y, A ¥ B HEOMH %
HZABEY=NERDEDLE LTS, B ZERK
THBET, FEHBIHGORMEZHRTLII IR
0, W ED o 2SN E E E & O BLFE O IREE
ZHEMNIRLEZDDER DL, ZD2, E=F YV
7R HI 7 & D X FBAIN T MEDMRE S B, Redford,
Thiede, Wiley, & Griffin (2012) (&, 224 LT
FHAESICB T 2 MM 2 ER I EH 2 T, 2%

iR (HOOBRIINTHE=FY V7)) OIEMHSH
METHIERZHLNPIIL TS, MBIZDH, S
EHWCTHFENZFEEZIT) 707 7 5128 TR
BEMEINL ZEDPHLPIZEINTWS (Wagaba,
Treagust, Chandrasegaran, & Won, 2016) .

72, F—TU—FZERLAD, LEZEHIES
CLRE-THLOMBZIERT A L DORIRDRE
N Twb, de Bruin, Thiede, Camp, & Redford (2011)
i, TFAMNEBRALZRBRIIF—TU—-FeEPELZ L
W& oT, AYHMENUET 227, TR
W, 64EAE THEAEIIBWT, F—TU—FE2EKRL
WECHOE=51) Y 7B E ) IEEICZ Y, @I
FETEERNEST LI LITO% D5 Tz, Bean &
Steenwyk (1984) 1, /N#F6 FEEZR E L72EET,
HIZHERHZ2HEIGELD S, [(NELNEZH L] &
EONV— Vb EICENEENELGAE L, TR
HIR LR 2 HE 2618, BRI REAZ L2 H
LML TW5,

3.1.5. HEEDHRNEFE

A G BADFEIE T, MHDPEELEE Z R
FTZLIE, 2ESE VLI NTE L, 2L
Z\E, Efklides (2008) 1%, Z#HHIFEHNFIIHT
LHBOEZZIZROVWT Iy bu—L§ 5BEREICEW
T, ML OF LEWRBIREOME/EHICL 5> TH
GOXYBAMSREZ KLY, BWT52ET
7 MERTMEDMERDTRICR S E LT, X
M (2007) (&, i3 & Ok HHC & 5 2% 2 i oL
NORODEXERL, HOOHMBELMOELZ &n
b, AYBHELZ S ) A TOHERFEOEREM %7
L Twa,

A BRI AAICBNTYH, MEOHFAEE G
ELTHEHTAZERAALNTE 72, & Dl
2 LS oREN L2 0L LT, MAEHKRE
#: (reciprocal teaching: Palincsar & Brown, 1984)
Wb bo MEEREL HAOHGZHNE LI2HE
Ty ATHY, HELRT 400N (B, %
#, B, PR OBORB IUHIME, TohigE
FWZHETHDICBHEWICERLE) G2 S
L EEE L CT\w5b (Rosenshine & Meister, 1994)
INHDHIEIZONT, ROIIEMAFHHRLETY) ~
TaLBEVPOFEBIHITIE L5, KEIZFEBEN
HOoMfHT 5 L9135, 2O, #HEZS
V—TTHHBEZIT, BEWICEMZ L), #HFEO
RERZENTLRE, Haiz@ L TAZEDTW
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o TDEHIT, MEEIRER, ARIIEATITH) D
PHELWHEOE=%) ¥ 7%, FV—TFRMTHET
5ZLI2EoT, AFRBADELEEZRLI TS
HETHDLENR Do FEB, HAEBIREIZX - Tt
AOWEPM ET LI EPRPELPICEINTWES
(Rosenshine & Meister, 1994) . #HH.#4% 1k O Ffic &
X, B SREFY (Fung Wilkinson, & Moore, 2003)
REBO 7V =T (W] - gy, 2014) I2HIEH S
NTwa,

72, WRZEE» L7025 L IZIMPROVED &
% (Mevarech & Kramarski, 1997), 2O 717 A
&, X RUNMBER, BRI REE, 74— KNy 2
X BUGELBEFE, LWV) 3DODEENLR-T
Wbk, TUTTAIBWTIE, BAEDZHEL VO 4
ZHET D, BHEHWICX FEANIIEZ S E 0T 5 -
EHVGYES, MEMICHERRZT. To8ERE
T, EWRERET 572012, BRNGHME Lz 2
T, bHAHERIZEEZITV, BIOAGEITFERN %5
ZiT90 T TOXFBAMHEM L LTI, HHHERR
B, BEAHTEM, HRMERM»HY, ThEho
BMsE{EPNI2A— FEFD DI LA s, HER
RRTA ANy ar&iTH, TOTUT I AE, I
FHOBAIEMLTERINS Z EEL, Turs g
MZE 5T, BFEOT A MEED EL (Mevarech
& Fridkin, 2006), * % GB%1% RCWL3 5 4T B A3 34 2
(Kramarski & Mevarech, 1997), * & i1 HHk %
WAFCT&x 52 & (Kramarski & Mevarech, 2003), %
OREB I PHBICHMFEE NS Z & (Mevarech &
Amrany, 2008) 72 EAVRENTWA, 72, IMPROVE
POMEAIOEFEZRL &, ZORENWIT LI LA
IRENTWS (Kramarski, 2004)

3.2. MADRRICEAT 5 X 294

AZBANCAHAATHZ L TS 2 ESe X &
T A, ZTORRHNBEIIODVWTHREERMI D
bo TDHRMIT, NMAMEORNFEZMGEL, RIFITH
bbERNZREFET 572012, W OhORMMNL X ¥
I TN TE 72 (Table 1) b o &b oid,
A DRI 2 X FBANIE 726 E0T HEORD
®F % M L 72Haller, Child, & Walberg (1988) T
HY, PFEEITHTINEPRENEREZS Y ¥
7L ERHESTAL L 2R DRI R AIRK E W LA S
MPIZEINTW 5,

ZD%, W OPOBED S XY S TbILT»

% Lee, Capraro, Capraro, & Bicer (2018) 1%, ft#
HERR I3 % X ¥ RBAZRT ML —= Y T ORR%E
ARTAHIENDONT X G T & AT o720 TDXF 34T
TlL, 18DWFZEA HIUE L 72220 %) RmITDO W THHT
AT o7 GENLWMROPEREBEE R, LR
IMPROVE (Kramarski & Mevarech, 2003) % & &
WZL72kgeTh b, BRNZREEZ SO ADRIRE
IRLTWBEWVWR 5, TOHRE, ®EEIZId=228
(95%CI[-0.26, 4.83]) TH Y, sIEEZz Hh 5 1
e B £d=0.97 (95%CI[059, 1.35]) & K& 7Z%h
RATRI NIz,

T 72, FEAOEZORR LTIz A T 5D %
MT, A YR B BIZT 5 2 & DRRIE &
N CTwb, Donker et al. (2014) X, S F &F %Y
W% 3% T NN AMFEEDOFIIONWT X ¥ 5T &
115720 T, BEOEF Z R L7050 &
FNTWVD, TDORNPT, FHEERIIHT 5 X & 585
BB DBIZDRNEDVHEE SN TS, BRI LITA
&, 77=r7139g=080, E=%"1 ¥ 7iZg=071,
FHIiZg=075TdHh o 720 A ¥ ABHRHGE 2 3% L 72
Yy, — MM TIZ0=097, ANCBIT AT
29=094TH o720 TIT05, A ¥ BTGS2
7R AR BT A L, —EOREEDL O
EDVHL IS NI F D, de Boer, Donker,
Kostons, & van der Werf (2018) (&, X # RIS
W% IR T A M AORMM 2R IERL, &K To
®AE 139 =0.63 (95%CI[0.49, 0.77]) TH-72d DD,
A 5 BN AT BdZ L7 TR RENNE L &
BARTDIA STz,

fib 12, H i % 4 ¥ (self-regulated learning:
Zimmerman, 2001) DG HATbNIz X ¥ 5D %
MNT, A BAN OB DORNEPRET ST
5. Dignath, Biiettner, & Langfeldt (2008) 1%, /h
FHREEZNRICHUWEFEOKEER @k, 538
Jilg, X ZRRHED A AZAT S RIS DONWT X ¥ 55
MEiT o720 ZDRPT, X ¥ BN MR EIZ L
WFZECIE, ORISR 3 A R EAH3d = 0.69 (95%CI[0.49,
086]) TH o7z TORIRIZ, FAHFXITHT L
BIDLEBOEREICBWTRE DN o720 T2, A%
AT T M N 2 CEP O LT A A L 72428 T
1%, d=123 (95%CI[0.62, 1.84]) &9 K& )R
WIRENTze —HT, HEEITBWTIX, 7AW
FHUEZA AT B OR R E I/ NS L, 2T
MR EE (A & BAMERICAHY) 28d% L72ac
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Table 1 X ZEBHMICET 2N AMED * 2 2 DF)
* & AT G OXE WNRH 244 7
de Boer et al. FEBW A ENE NFE~ T 36 FE BRI O SR TORFEEIL, Bk
(2018) ERA VA VA N U0 B 48 O WA I A L Tg=050 (95%CI[0.36,
HARIC G2 % 064]), 7xua—7 v 75 A b ORREIZK
R 2% L Tg=0.63 (95%CI[0.49, 0.77]) TH - 72,
R A 5 GBI W % H A% L 72 FE DR R w
X E DD T & #3Z L7e L £ b 6
Lotz A FBMMEE % BIZ L7
T, 749 —T v 75T A MDORHEIZ
9 A RBRIVNE o 72,
Dignath & Biittner HUO#EZEE D hapE, WFgeE - 74 ERTORFNIH T HRHREIE, DNFEE
(2008) HMEICET S gk BEE 357 TA=068 (95%CI[0.63, 0.74]), Hi&AET
ADRF %GR 13d=0.71 (95%CI[0.61, 0.81]) TH - 7o
X715 ZDRMNT, NEEENFRIZLMZET
&, A F A A A L 72 ZE TR
BEPKRE L, PEEENRE LM
TN E o7z WFEEL R L LW
JETIE, A Y RBAMALITHA LIS
TIERREIKE Do 72
Dignath et al. HOdEFH o e i w30 A 5 RN )T WE B s L2 2E T, K
(2008) BT ICBE T 5 WFgE © 48 B3 2R R EAD=069 (95%CI1[0.49,
I ADRH % RAE 263 0.86]), EiEOT NG L X F M &
75 oz L-iFgeTid, d=1.23 (95%CI[0.62
1.84]) TH -7,
Donker et al. FE MR EIE A~ G 58 FTHBEBBEZOERTOMEREER, 9=
(2014) ThrTIUT G L ERE ff9E - 95 066 (95%CI[056, 0.76]) TH o7z * %
ARG 2 5 AEm 0180  RRAMIMAERE BIR L -GG OB RN K
SO AT &L, MMM Te=097, ANIZBY
7% LA TY=094TH > 720 X FBANT
Wex B LG, 79 =7 Tg=
080, E=%1Y v Tg=071, ffiTg=
0.75CTdH - 720
Haller et al. (1983) X ¥ @AIMEUR fFgE : 20 BRI A 81, ES=071THh - 72,
A3 A D BRI AR 115 RNRBFOFFETIITHEL SEAZIE
5.2 55 % i E Lo FEENIKREL, E=5)
75 TN H TR OR R
BRKEDP- T2
Lee et al. (2018) B R FE~ Fge © 18 BT ISHT T AR, d=228
T B A YRAN  mRE R 22 (95%CI[-0.26, 4.83]) T&d » 7z, Al

FL—=2T®D
W = A7 F
7

EEZOoNAH 1IWZEE R &d=097
(95%CI1[0.59, 1.35]) Tdh - 720
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WMPEDK E D> 72 (Dignath & Biittner, 2008), F
T2, TN—TT =2 &E& AR ADRREIK & W]
bR E N7z,

—HD A F GRS, A F BTN BI%T 5
CEDMENPPLPIZENT VD, TV T, E
ZE YT, FMliE oz A F BTN B LT
WIFE T, JRIS/FEAICB W THEEB O ER 0 223 0 i
R L TC—EDREINREINT VD, F/2, X 7B
K MEEERZTH P L —= v ZI2BWT, e ol
R RIEEI 200 ANDSZ ETLOREIHRESL &
LRENTWDS, fiams LT, BERWIZ 27BN
Wz B35 2 21E, A5 BHMORERFEREOM
RIZHLT, —ORRBDHLLENZDHES,

4. REZEICH T D A 2BADOTIE
41, A ZBHEETHAIDIEETE

W OBRELRIIB VT, HANIRE - A0
PRI -DIS F ST RIBERTIEET> TV D, £
DRNT, WHHA A F BN BEHRHK L T0E0ED
MERINT, AZBINZS5ERTTVEH0L D
bo FIHITHRIZ XD BRI AMZETIE, A BN
% FEAFFE R BRI AL A2 LD & e A8 5 XA IC A
FRAMERTAAZITo TS, BELWH I ) EHK
GEIZHGHIZBWTH, I AR ToOR ke 4t
WM AHIRERLHEEZT-oTVDLI EARENT VS,

BEYMIZ BT B X 7 BADOTFRDFEEEZ W S H 12
T 572002, WREBEIC X DIETE OGN TbI
TX7-. 72& 213, Kistner, Rakoczy, Otto, Dignath-
van Ewijk, Biittner, & Klieme (2010) 1%, 944 o
BF OB HHAMOFREIIOWT, RAN TG
DOz, A 5RO, O MO
DEP SN LTze A FRAMHTIEIZOWTIE, 77
YT LR REE) ([ R o TZOMER &
DTWEETh, EDLILAT v THEDITNNT
Lxonl) &, E=4) 7Ll (H%d5 8
MELELEO ) OZMELLMEF LTS, Z0
R, IO 2008 EE[ToTwizbon, 7
7 v =y 7 ERMMRIGEN 1 Mok 72D FyT
093, =% ¥ 7 LiFliiZFH TlL64m & A 7%
o7z,

72, NERTORELZNLE LD D 5,
Depaepe, De Corte, & Vershaffel (2010) 1%, /M#6
EED 2 AR OBEROFHE LB L, Bl ORETH)
KL Tw5, 22T, (a) BEOX Y VET

VEIEKT 5, (b) BEZ ED X HITHEL 2 %E e
T5, () MiEZMRLTHMEZEET S, (d) #
RN A, v MERIGAEICBWT, [fZ
(what) J, [&ED X512 (how) |, [+ (why) | %
HAWTIRED A ¥ BHNCIZ O EPTHIEERZ Y~
M L7zo TOMER, HiMISEBECTREO X ¥ 2%
29 & LT, 728 21F, (a) WEDX Y IVE
FLVREE T AEBTORZSEFE LTI [
HORNEA A=V TEETH MIZOVTORET
LEIdde HFDEHETE > TATLEE W, TR
BICBLT, FALRZEZEZTCVWETHL] L)X
I, MEFTREPZHMIIT 2585 % Lars, B
DX Y BN RIRIIE 5 EDT RS ED 2
YEINETNVORE A R—F LT, Z0%, X
D& 2kl eds, WEHEAMEZHRETX 2%,
[ZOMEMIZFZRTWENPDRo/2TLED, &
NMEZ AL T LAV E WA nI & TY,
IAMEEZRT, ERECHATILEI. £9T 5
L, LT O EALRMELROPRbroTEET| &
WA X 9IS, AFEMEEOSNEDL I EOLEMC
DWTIERZ TV, fllicd, X VELOFEE RIS
L7-WF2EClE, i3 EsICEMRIRRZE LD,
A ZBAMRPREED T ELZTWDL I EARENTVDS
(Perry & VandeKamp, 2000) .
BESMHTO X 7 BANIHT 513725 & »IF12id,
XKFXFTREEDPANVRL > TV 5D, A ¥ BHRHGE
X725 ENNTFHOh X 7 BN % #5823 % O h
LWV EVR, FFEOHPHIFHL L TIRET 5 O h
BEBEBET LDV ENLRE, W{DPDR
JC % M %E T & %, Zepeda, Hlutkowsky, Partika, &
Nokes-Malach (2019) &, * # FHDOLIZIZHET 5
WoezlE 2 C, B X 2 A7 BHMO %4
LA ZIREL TS (Figure 1)o Z DA,
D HIER 5 A ZBADONE & ZFDisE )& e
LTWa, BIZOWNEICE LTI, EARERE Tk
ik, SUERHIGED? S 20 % A 7 AN AGRE, 79
=7, =Y 7, Ml SR 5 A5 BN A X
VD Do T ABZAHIZOVTIE, (R, B, €
TN TD3ONHY, TOMBEDOL X)L LTH
A, MESR, FEERErBELTWwE, o
MAaZd LI, TERIZBIT A BFORETHMOE
BATE A BIEE L7z, TOMER, (a) 2 & RBASHEICH
VI LRI EREDOT W RETHL L, (b) A
BT ANA, AF IV TIREHMOAL S HIRENT
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Figure 1

WarZ e, (o) 22 e LTIRERERASS W &,
(d) BEEZERENE L RSN MO TR & BN
KEPLE N L, L EBHLMI R 572,

42, RE-HEICLD A 2BAMERTEZERIEDZRA

I AITZEIE, AFEEAE L 72 A2 e - AR
PG 252 LT, AFBAERT & kA L0
Thb, T, BIEEWTRIE, BEEHBHMTITDNLTWS
PR DOFHRIZOWT, WRRBEAED/IEHEICH LDon
T, AP BHEXRDBELZYNVIND D TH o720
oMz, WE - AEEIBEOIRERLHEREEIZOW
T, AFRBADOILIRE W) HpHED L) ITRZI TV
BN % B TIWED S 5

W - EESR R P ERBEIIOWT, HA W
KOMWMERBEIZL > THHFA TSI LHANTE S,
Thomas (2003) &, FH#AEHEICH L TEMED 2 55
HMEXZDBEEFRLZZMMTMETHREL LT,
Metacognitive Orientation Learning Environment
Scale-Science (MOLES-S) Zf{E L Twb, THOR
BElL, WA L TR OREICBIT 2 HE RS %
EDELH)ITRA TV L0 %:A5HOT, LTI
BOWTRAYBAZ LR 5) A TEELE N TE M

X AR ZIEDOHEHA (Zepeda et al., 2019% & & (Z1ERK)

EAN=LTWwbh, FHREELLTIE, *&BHMHE
K, AEF OGS, AR OXEE, AEEOR
RBEW, ayiro—voflh, EEZXapEL ey
R—b, BT R— b7 FURNEFZEE S TW
% (Table 2), 12, COREED LT, FHEMIZ
BULZHERERZEZWETHREMMER I TS
(Thomas & Mee, 2005) o

F72, MAORRENET 572012, X FBHADL
BEMNETARNELZH W5 H 5, Wagaba et
al. (2016) 1%, /NMAEORFEREEOIFICOWT,
S EBHEN R E 2 AGDETRA Y BHNE L
ZHBINANEIT o720 F DR, Metacognitive Support
Questionnaire & F\ T HE A X & FRANI K3 5 3%
HEDIIIRA TV LR Lz TOREIC
&, JREFE oG, HE—HEE oG, BEOE
W, X & FAINEOR, BENC X B E L e HR—
OS5 TMREPOHEINT WD, AMADRIFH TS
DREOBEZHRIZETH, WTFROME T H RS
HE o Tz HIHIZX B X Z MM 720 & 0T
PRHEICRASNTBY, 2O LD R
LMo 7 REEARENTZE VR B,
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Table 2 MOLES-SO TR RE &5iBE (Thomas, 2013% b & IZ1ERK)

TR

I

A5 BRI EER

HEZEHTBED I I IZFATV LR ED L) ITHFOFEZHHE L TE

72ROV TWwWhhramhbs,

HAEE D) L oxtak
AGE—Hhi ] DRl
HGE D B

I v hua— )vofh
Tho

HEMZ L B E L EHFR— T
TR AR — b

AR BHEVICRFOEROBBRIIOVTEH LA -

AR FOEROBBREYREGH LA -

AR EITHOIGEDFIH R IOV THEM LT e HoTnd,
HEEM 22 E8 H 1N 5b X912,

AR & 15500 U 2 28 & 248 O FF I 2 3%

LR FZDOFEROBIEZLETE L L), HMHLHE I N5,
HAEIRADEROMEZ 0L ) 2T, HlrLRZIZHIT 5N T WD,

5. X 2BHMZEDOEHEH

CZFEFTATELZEHIC, X FBEANCHET LM% T
X, TOIERICOVWT S L IEREUMDOME SN T
o ZRGMENOEONMAEZ S LI, 2 FFR
MEXLZBEDTA FIA4 v ERETLHHMEED W
%o Zohar & Barzilai (2015) 1%, EkEZZMETH
ZATOAYBAEBRZTLBED4O0EHE LT,
(1) BBFA DKWL EEORE L AF VI
LCEMMICERLZINT S, (2) FEHITRA Y B
RIS ER ST S, (3) FEBITH L TEKRMAT
X950 HLTAYBAMAREIEZ S, (4) FE
DOXMRZEAEWL, BZAETEEZEIES, 2HIF TV
5o % 72, Hartman & Sternberg (1993) <°Schraw
(1998) &, HEIZBWTX ¥ M ZMRET P2,
(1) AYBHMOBEEMZEHRS TS, (2) BANIK
THHMEUET S, (3) BHMOFTEDOH T 2 E
T5, (4) AVBAMBRROEZRTERELIES,
DADOPHDHELTWb,

ARTE, AZRAZRTEV) HrG, AN
78, BIZWrse, HERARHEZEEZ M8l L 72, Thoo
MAE Bk 4 K54~ (Hartman & Sternberg,
1993; Schraw, 1998; Zohar & Barzilai, 2015) %% 2
T, WEBWMICBIT 2 A7 BAXLEOBMAE
Table 300 X 5 1T L 72,

F9, WE - BRI RO EZEEICKMN E S
CENUETHD (a). FEHMIZHT LWL TIZ,
HWDENEE BT A EBNFOMHAIET E SN
Tw2 (Nolen, 1996; 1K, 1998). Zohar & Barzilai
(2015) DRI D DB L H T, A& FBHM S ER A
5 RN AF VO, B 5\ IZ A & FBAHENCD

WTh, TOAMEEZAFEL TV L HMEE e T v
LEZONL, ELOYAIE, BYOREBREICH
ZTAHZ LRIV D LR wDS, INERT AR
B OB IGIZB VT BN 2 X 7 FRAING By 23
AHND XIS (Veenman, 2012), YR HE D5 E
DOREEIG LT, A FRBAMLBEEZENRED L) H D
Th 20X, TNUPMERIIZIOHDTHDH I L
IR TED L) ICHIRT 52 LA & BANIGE) %
RTIZTHMTHEEEZEZ LN,

A Z RA MR A & FRAIRY A F OV &2 2 i
LT, ZOHBIZET 2HENILETHSL (b,
A Z MMM " B I% T 5 2 & BRAIIE (eg.
Vauras et al, 1999; Zepeda et al, 2015) <Ti, W# -
AEFGEIC X & FRANN G 2 WA ICH R, £ 6 2 FEBREO
BARW 22 EE OBETHAT 22 L 2R L Tw
720 AZERHANIFEDOLIS—F ) =& LT, 9=
YIREZSY) VT, @i d S (Dignath et al,
2008; Donker et al, 2014), X % FAHIR T HE DA IZ
W2 A U 51 500cid, WE - Al h s 2328 )
DL IS— ) =L LTALTVWARWIZ LA D
bo —HOWE - AFEITHFEMIC A & RN TN %
LTS, BIRMICEMD» SEBIZ L2 L W
GbdHb 72720, WED, —HNELDOELTER
72T, WHE - EESEHTE S L) ITEAN
i HREE O THIE L, EBIMHEHT AR EY
SRR EIVMRTHLLEEZONS,

F 7z, WE - AREDEZETICH S H & OB
HEMIFToNE L) RIEELEDITVRLETHL (c
d e TO7IZ, BEICHYME 22T, HHZIZ
L CHEMRHAZ S LG ZI) AL Z ENEAE
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Table 3 X X FBHIXIEDEAE A

(a)
(b)
(c)
(d)
(e)

FREMD D) ZTAYBHNEERIIZHEZ L TWAZ L ICENE 5,
A 5 R T % BICH A, BRI 5B L B TS S ' 5
HOEMRHOHMNZ XE5 28T, HOOHMICHZITSES,

by b REMEELT, HAOBREZEMRBICHZmT S5,
MELHROREZHEMICHIBTE S LI I12T %,

() RGO 2T, BEWOEZZTRHBOMTIICH Z 0T SE 5,

(g) FEITT 2T 2T

% & 7 A (eg., Cardelle-Elawar, 1995; Tajika et al,
2007). M2 d, R ToOIAY LI IEESETD
oY & PIZHBNT, W - AENH S OED
IREEICEBRZIT S X 98 e v PREMZ2 5 2
5L TEL, BMADEREZEBREIZBIT S HCHAES
BRI DY T 20725 T, 2 ¥BHMNLEE %
MIZENTELLES ), DI, BEHHED L)
2, BEBREZBICHRZZP-BICHE/LTSEZ LI
LoT, WE - EEIHIFOMBRE 2 OREICH
ZMFR 3<% % (eg, Redford et al. 2012; Wagaba
et al, 2016), #WHEIIBWT, HUEHHSLHELZ M
NGB EZRRE LD, RDEDVDOLRNTRA Y BN
Fo3nY LR BIREAX) Ahs 2 T, WHE - A
XY RBMEE ORI hBEEZLNS,
A5 RANEE) 2 X ) RIEE 2D ANb )
T, ML OHEZMAGHLELZEDRHENTH S
(o TNFETORAWIET, WHEIC L > TR FRA
ZMRTIREOMENE T LI EDRENTVDS (eg,
Kramarski, 2004; Rosenshine & Meister, 1994) ., fiift]
E DB BB IZB VT, HPEAOFIHRHH
FROLOEMIZL - T, HHOHWEREZT5IZH %M
FEL 5% b, T2, BATIEEE LW X 7384
MaEEZEEZHFPERDYLTNDEI L HD, C
DEHI, AYBHMEE ZERLT, THIET S
M2 H TN ZRIEB 2R T 5 2 &P EETH S,
RBIZ, WE - EEOFR IS T 2HEO T 2R
CEDVATRTHSD (g)o AT BB Z ML
THFBRICMOMEZ LI121E, SFSFRTXM2E
L, T o HZIH T2 223H 56 (fF
i, 1998)0 T D728, FER S NIREOME RIS L
T, WE - AESREBRNICERE O 5T W B LENS
Hbo EBE, WOPOMZET, WE - AEOHES
e X7 A TG A & BTG E) & B 5 2 &

AREINTWAS (eg, McWhaw & Abrami, 2001 : 74
A, 2011 5 REH, 2020). X ¥ @BM% Lz 5585
IR A MMHA (Thomas, 2003; Wagaba et al,
2016) TRENTWAEIHIZ, BHE - AEH S EE
FWeT&), BHICERBRELZaY P U—-V D
BENDHHE121E, HERENZER ST O &
T&, TNPA RN E 2T 2 LI RhbEZR
bbb,

6. HBbHHI(Z

AT, BELMIZBWT A 7B % X2 5P
AERFE LTz A ZRAMOLIRICET 50 AWE, Bl
2(ifge, EMMHEMEZ L Y2 —L, ThH50HR
2 LIRS BSOS AR I L7120 ZOX Y
BT OB A Z S L2, BELREICB TS X7
MOZHEZEZHZENTE S, Table IOHHAIL,
BMBOFEMEE S LIRS, — L7 bT
ZOBEFEXIMBL T2, TD720, HFRHITEH
AT, MAWETHLEEZONS, FKRETLIZA
R R BRRHITIZB VT, 20X ¥ BAS RO
A EITHHEILNZEZ LT LT, WK - EfED
AR HXRZDIENTELES D,

72721, BEMEICB VT A F BRANIGE) LT 7
DOTIRE, e oWHE - BB R 2B T
A 5B E BICOF 5D X124y T
MTHHEIEEPLETH S, B (2016) 1%,
RN BAAMREEZ L 2— L, L FRE
KL TW5, X7 BHMORMEE, X ZIZFRANIRT
BAANCE - THEEMREEINZY, HEOEH MRS
NHZLxd. —HT, BRIIFEEASNRA G
MEZ7oNnEbIENTEL L) ko722 %R
Fo WEGENICHO LTERL E, ERPOIWHRH
Bl DI K > TR & FBAGEEI 23 5 5 D13
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THY, BEFRADZEH LRI X - TRE - A2
BT A Y RBANMEH SV X912 % 50908
B THDHLEEZOND, WETDO XY BANIGE O
EDPBICEB L LTESE LTV v ) #iEz
METAHOTHIUE, T XIRERICEE - 4
FEDIRA Z BN 706D L) LI EPLET
HHZLEIWZIFIEDYR v, L2L, TOZEFNE
HARICEDI ) MR E L L L) T
&, BEENOWRE - A0S & BEN OB
BOWMEIERT 52 ERLETH D, AL TR
L7z A BAAE O AIZONWTYH, R AT
KT 2HETHH-TH ED LD Bl TOREE
RO PEWMEIIL, TORREEEICMD L Z &
ARD LN D,
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